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II^RGDUcriON 



Itiis PARTNERS IN_ PLANNING participant's manual was developed and written by 
the Irit(2ragency DovelbpntBrit Project, a Title VI-B project awarded to_the leori 
County School Board. by the Florida Departnent of Fducat;i:on, Bureau of ^ E^^ 
tion for Exceptional students. The funding period for the grant began July 
1, 1981 and ended June 30^ 1983. The project had tdTree niajor goals tbr the 
two-year grant pericd: first, to study interageng^ ooiDrdination of service 
plans for school -aged profoundly rrentally handirapped^^^ students in _ 

Florida ; second , to identify practices for agency coordination ; and third ^ to 
develop a resource. rnaniial and oonplerrentary training^ 

educators interested in iiiproving interagency ooord±nation of service plans 
for PMIi students. 

The resource manual, entitled A Resource i^danuai for the DeveloFft^t and Eval- 
uation of Special ProggafflS-^o^ Exception al Students, Vol. Ill- J: Interagency 
Service Plans for the^ofoundly M3nta.l:Iy- Handicappe d, and the two^putlica- 
tibris that make up the PARTNERS IN PL?^B3G training materials Jthis partici- 
pant 's manual and the trainer J^s guide) have been developed to_better aoguaint 
personnel of pioblic schools -ind the Departirent of Health and Rehabilitative 
Services (HRS) with the statutes, rules, and regulations on \*iich service 
plans are based ^ All three publications describe the service plans used by 
local school districts^and ffi^ and suggest ways _ih_ v*iich local agencies may 

coordinate the deveio^Tient and irrpleinentation of these ddcuitents. Using 

different formats, the resource manual and training materials provide infor- 
mation on the agencies that serve .PMH students, the legal bases for service 
plans, service plan docunents, and nettSi^s for cxx^rdijiating planniiig. The 
resource manual and the PARTNERS, IN PLOTSIir^ training fnaterials may be used 
independently or in conjunction for group training. 

Use of this participant's manual 

The information in this participant's manual is intended for the use of public 
school, HRS, and other agency personnel v^io are interested in learning mbre_ 
about the develcprent of interagency service pians for 

district superinbsndients , exceptional student education administrators and_ 
supervisors, school principals, teachers, and other public school personnel 
involved in coordinating educational services with HRS can benefit frcm 
training that addresses the developnrent and coordination of interagency _ 
service plans. The information in this manual, the trainer ''.s guide^ arid 
the resource manual can also help HRS personnel understand the. procedures that 
local school districts use to provide educational services. The statutory 
bases for service planning and the alt^matives for cbbrdiriatibn shculd sug- 
gest v>ays in viiich to^ agencies mi^t adjri.st local policies arid procedures 
to encourage and enhance cooperative efforts. 

The trainer's guide' provides instructions on how to .conduct a group session. 
This participant's manuai oor tains a oonplete set of materials for self-paced 
study^ Each of the four modules- includes a pretest, a self -check exercise, 
a postb^st, and explorations that ask participants to apply irifbrmatipn, 
presented bo theH local circumstances.. As" users wrk through the manual, 
they will also find answers to the follbwirig questions: 



a 



FROM MXHJLE 1- ; 

• Which students classified as prbfbufidly mentally handicapped 

• Which PMH stud^ts receive services, f roll. Icxal scliooi districts and the 
Department of Health and Rehabilitative Services (I®S) ? 

• What tenns do different agencies use to refer to PMH students? 

• mat are the different hone environments of PNH students? 

• What types of service plans do PMI students have? ^ _ 

m HOW are local school systars, the Departinent of Education (DOE) , and HRS 
orqariized to meet t±ie needs of PMH students? - 

• IS there a need' for joint planning and delivery cf services to PMH 
students? 



FR3M NDDtJLE 2 : . 

• What are seme differences in tiie organizational structures of Iccal 
school districts and HRS districts? 

• What are the state and federal requirements for service plans and 

service plan reviews? _ ^ ^ n n ^^^r. 

• What are sane of the legal terms found in state and federal laws, rules, 
and regulations related to services for PMH students? ^ 

• What are ^dtfe possibilities for agency ccbrdihation of service plans 
and service plian reviews? 

FROM MJDULE^^ : 

• What are the planning processes for lEPs and hab plans? . 

• What are the differences in the number of required service plan reviews 
and ti:e scheSuiing of these reviews? 

• What are the o^tponents of different service plans? ; ^ 

• HOW are the differ-nt service p}ahs for PMH students related? 

EKM-MBDUfcE 4 : 

• Hc5w 60^ local school districts and B©S districts interact in the 
educational and habilitation planning process for PMH students? 

• What are four possible; methods of cooperative planning? 

• What are the advantages and "aisadvantages of each methicxa? r 3 

• What are the recjuiratsDnts for implementation of the different methods? 

• What are seme practical methods of plarjiing and scheduling that can be 
used to carry out the various nethods of cooperative planning? 

• How can cdc^ierative agreemerts and shared data collection contribute 
to cooperative planning? 



~^ — 

SuppleriEntary ihEbnration can be found in the cc«tf5aniDn publication already 

rtentioned, ft tesource Manual for the Peveloptterit and^ Ev aluation of Special 

a:ogran& for Exceptional Students, Vol. III-J: Interageni^ ^rvice P JLans^^Eor 
foundly Mentally Handicapped . 
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; rauLE 1 

PARTICIP/WrS IN SERVIt^ PLANNING 



BBdECTIVES 
Reeegnize-- 

1. whieh students are blasslflKl as Drofoundly fTBntally handicapped (FW). 

2. wtiiGh FW students receive services frcm local school districts and MRS. 

3. the different tenns agencies use to refer to FflH students. 
^. the different heme envirornHits of FflH students. 

5. the different types of service plans for Wh students. 

6. how^local school systems, the WEj and HRS ore organized to n^t the 
needs of students. . 

7. the need for joint planning and delivery of services to FW students. 
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PRirrEST 




TOULE 1 

Check your .Rnc^vledgo about tiie P/^rNE^ 
IN PliANNING objectives for Module 1 by 
writing answers to tlie pretest questions 
dri a separate sheet. 

Q Clieck your answers against the ones that 
follow the test: 



EJ MarR the questions you- missed anci use 
ybUr results to decide which .parts of 
MDdule 1 will require rrost of your tiine 
and effort. 



gui-:erriONS: 



2. 



3. 



state Board of Education Rules define three 
categories of mentally handicapped students. 
What are these categories? 

Profoundly mentally handicapped, (Pf^I students 
have a measured intelligence that generally ^ 

falls below standard deviations below the 

mean. 

Which state law mandates that school districts 
provide special educational programs for handi- 
capped students? 



4. Which ages of .handicapped students must public 
schools serve? 

5 In Florida, students with mental and other- 
handicaps / along with gifted students, are 
placed in v^ich programs? 

6 The tern "school-aged" generally ireans students 
aged 5 through 18^ The "schGol-aged" category^ 
varies, however, fron school district to school 
district. Why? 

7, PI^ students also qualify for services 
through Floric3a*s Departirent of Health and 
Rehabilitative Services (HRS) . Why? 

8. Which program within HRS serves PMH students? 

9 Different agencies use different terms v,^ien 
referring to PMH* individuals, ^xch terms are 
TTDSt often us^ by: (3) local school systans? 
(b) HRS? ^ — 



referiSnce pages 

7 



8 
9 
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PRETEST 



mDULE 1 



REFERENCE PAGES 



lb. Many PMH students live with their natural parents 9-11 
or guardians. Others live in various types of _ 
residential facilities. Name 5 of these residen- 
tial environments, 

11. What is a cluster facili^? 10 

12. Locai^chooi districts use individual Educate 12 
Programs (iH>s) in piemning services for PNW 

students. vSiat is the name of the plan that HRS 
uses for PI*f clients? 

13. What is BEES and what does it do? 14 

14. What is FDLRS and what does it do? 14 

15. When a PMH student is also ah HRS client^ who is 16 
the student's primary contact within HRS? 

16. When.do public school arid _HRS_d_istricts need to 20 
cbbrdihate service plans for PMH students? 



ANSWERS TO PRETEST QUESTIONS 



1. 



2. 
3. 
4. 
5. 

6. 

7. 

8. 
9. 



10. 



11. 
12. 
13. 



Educable Mentally Handicapped 
Trainable Mentally Handicapped 
, Profoundly Mentally Handicapped 
5 

S. 228.051, F.S. 

Ages 5-18 \ 

programs for exceptional students 

Federal and state laws permit local school* districts to serve handi- 
capped students b^ldw age 5 and above agfe 18. _ _ 
Federal law classifies mentally handicapped persons as develop-^ 
mentally disabled, a cat^ory served by HRS. 
The Developmental Services Program. _ _ 
\a) Profoundly mentally handicapped; exceptional student; prbfduridly 



(b) developmentally disabled? mentally retarded; prof duridly mentally 
retarded; Develbprnehtal Services client . 

group homes; foster hcrnes; Resideritial Habilitatiori Centers; 
Intermediate Care Facilities for the Maritally Retarded (ICF/MRs) ; 
Suriland Centers 

An ICF/MR facility cdrisistirig of three homes grouped in one location 

tiie_habilitatidri (hab) plan 

BEES stands fdr the Bureau df Education for Exceptional Students, 
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PRETEST 



TODULE 1 



^SV^^ TO PRETEST gUESTICWS, OCWTmJED 



Division of Public Sd^ls, Floricaa Departni^t of Ekiucation. BEES 
perfontis a varie^ of activities that include providing technical 
assistance to local sciiool districts arid iroriitoring exceptional 
student education (ESE) programs. _ _ 

14. FDLRS is an acronym for the Florida Diagnostic and liearnxng Resources 
Systan. Fbms is composed of associate centers througtout Fiorxda 
that offer materials and. iriservice training to school system staff 
T^ro work with exceptional students. _ 

15. llie social worker assi^ied as the student's case rranager. 

16. men both are serving^the sane stiiaents_a^^ student ' s educa- 
tibrial services are transferred frcxn one- agen'Ty to the other. 



PARTieiPANTS IN SERVIGE PLANNING 



Objective 1: Recognize which students are classified as profoundly 
mentally handiccpj^d (PI*H). 



. .'. . _ . _ _ . TA . _ . . . . ._ ._ 

Florida^ s local school systems provide special educational programs for 
ail school-aged students with mental handic^s. For funding purposes, 
rrientaily handicapp^ students ar one of three categories^^ 

depending on the severity of tiieir hanc^^cap Students with mild iirpair- 
ments are classified as Educable Mentally Handicapped (E5gl)-. Those vto 

are moderately inpaired are placed in a second category , Trainable ^ 

Nfentally Handicapped^ Stedents vrfio are the most severely retarded 
are classified as Profoundly Mentally Handicapped (P^fi) . Ihese K^WEHS 
IN PLANNIivfe materials deal only with profoundly menta lly^ handicapped 
students. The ribbreviatioh "P^4^" Will subsequently be used to refer to 
this category of students, 

Jn diagnosing students as PMH, local school districts must determine that 
these children: 

• heed special education or related 
services 

• have a rreasUrisd intelligence that generally 
falls below 5 standard deviations belcw the 
mean 

m have intellectual and adaptive behaviors that 
are profoundly inpaired 



m exhibit adaptive behavior that falls below age 
and cultural expectations 



ObJective_2L _BecQgnlZB Which R1^ students reeeive serviees from loeal 
school districts and HRS. 



state law [S. 228.051^ F.SJ requires that all school districts provide 
special educatibnal prcgrams for exceptional students frcm age 5 through 18. 
Itie law [S. 228.041] describes exceptional children as those vto he.ve been 
evaluated as being — 

• mentally handicapped • physically ijtpaired 

• speech and language inpaired ; m errotionally handicafped 

• licciring impaired • specif ic^ learning disabled 

• v:isu£i]ly inpaired " • gifted 
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PARTjeiPANTS IN SERVjCE PLANNING . mLEl 

At the sane tiiTEt federal and state laws aisb permit local school districts to 
sefve tiandicapped students below age 5 and atx3ve age 18. Thus> iii scnfe school 
districts, "scHool-aged" iteans 5-18 years old. In other districts ^_it^nay tTE|n^_ 
3-21, 2-19, birth-21, or several otiier age ranges. Quite siirply, schooi-agea 
ncans different age groups in different school districts. 

'itie Developnental Services Program within MRS authorizes and cosrdinates a 

cxiTprchGnsive range of services for children and adults Oib qualify as 

developmentally disabled under state and federal law. (TOr ittDre in^rmation 
about the legal definitions of "developmentally disabled ' found in Qrapter 
393, F.S.. and Public 1^ 95-602, see page 9 of A Resource Manv-ial ^Eor the 
nc^ve ldPiTcnt and Evalu ation of Special Progra m s for Exceptional Stua^^s, Vol. 
I II- J: in teragency Service Plans for the Profoundly ^ntally Handicapped^ ) 
Because of their rrentai handicap, PMH students cjual if y as "developnentaily 
disabled" under both state and federal laws. Thus, many if rot most of the 
prai students in you^ school district will also be receiving HRS services. 
These services will be explained a little latei: in this nodule . For the 
present, the dia^am below gives you a general idea of which agency serves the 
various age categories. 



AGE 5 
(VARIABLE) 



AGE 18 
('VARIABLE) 



JNGE 21 



SCHOOL-AGED* 



HPS ^DVIDES APPH> 
PRIATE SERVICES, 
rigCLUDING EI)UCATldN, 

WITHIN ^isnNa. 
resources; each 

CLJiOT MAS A HAB 
PLAN AND AN lEP, 
BOTH DEVEUDPa) BY 



Tim. I£)CAL_.SCHOQL DISTTUCT 
PRO\nX)ES TTO.EDCXftTIONAL 
PROGRAM. HRS PROVIDES 
CmiER APPRbPRIATC SERVICES 
THAT CAN INCLUDE RESIDEN- 

TIAL_PXACEMEKr^._.EACH 

STUD^KT HAS A SCHOOL. SXSTEW 
lEP AND AN HRS HAB PLAN: 



ims PROVIDES APPR> 
PRIATE SERVBiS, ' 
Jtt^CLLE)I^C . EDLCATICW , 
WITHIN -EXISTMl- 
RE2S0URCES. EACH 
CLIENT HAS A HAB 
PLAN AND AN.IEP, 
BOTH DEVELOPED BY 

His: 



|{RS PHDVIDES_TBZd[N- 
ING AND OTHER DEV- 
EXOPMEOTAL SERVICES. 
SOME LOCAL SdiCOL 
DISTRICTS _ PfCLVIDE 
ADULT BASIC EDUCA- 
TidN. 



*Exact ages in the schbbl-aged category vary fron school district to school district. 



Objective 3: Reeegnize the different terms ageneies use to refer to mi 
students. - - 



Different agencies use different terns vSien they talk atout gie same individ- 
uals Nbst Often, these tenrts cone from the laws and rules that apply to 
S& aS^cies. Thus, you may hear profoundly mentally handicapped stu.lents 
alsQ referred to as: 



\ 



• profoundly handicapped 

• mentally handicapped 

• profoundly nentallv retarded 



• retarded 

m developnentally disablcxl 

• mentally inpaired 
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PARTlClRANTS IN SEfWlCE PLANNING 



MCdUL£ 1 



Florida's local school districts 
and the Florida Department of 
Education (DOE) generally use 
these terms 




• Prof burxily mentally handi- 
capF)ed (P^ffi) ' 

• Exceptional student 

• Profoundly handicapped 



Florida's HRS generally uses 
these terrns 




• Develbprrehtally disabled 

• Profoundly irentally retarded 
m Mentally retarded 

• Develcptental Services 
client 



Objective Reeognize the different heme envirerments ef PMH students, 



MDSt Develcpnental Services clients live with their natural parents or 
guardians. Because of personal, financial, and developmental needs, 
sone live in reside^itial facilities sudi as groi^ l^^ foster Irarres, 
Residential Habilitation Centos, intemediate Care Facilities for the 
Mentally Ret^dei jlGF/^^)^, and Smiiand Gfenters. Biese facilities are 
licensed, certified, funded^ and monitored fay fS?S. Here are short 
descriptions of these different environments: 



cm HOME 




Itiis is typically a family or 
guardian setting. 



FCSTE3^ HGME 




Stds is a fandly setting, but 

hot the client's cwn^ The 

family can serve no nor e t han 
three clients and the hone 
must be licensed ISS. 



raULE 1 



Either a family or a staff of 
prbfessiorials. may run this home. 
A fandly-injlh hcsne may serve 4 to 
8 clients arfl a staff -operated 
hcx^ 9 to 16 clients. Grotp 
hones are usually located in 
residential neighborhoods, tike 
foster harnes^_they must be 
licensed ty HRS. 



This is a ccOTttunilg^ residential 
facility that provides .24-hour 
supervision and serves 17 or 
nore clients. 



PARTlClPAm"S IN SERVICE PbANNING^ 



GROUP HOME 




RE SIDE NTIAL HABILITATiON ' 
CENTER 




Garnnunity ICF/MR 




laical ly,, a corttmjnity ICF/MR 
is a residential facility with 
r^o nore than 60 bads in 15-bed 
units. _ICF/MRs are private 

non-profit or fdr-prc5fit 

brganizatidns that are licensed, 
certified, and nonitored fay HRS. 



Cluster ICF/m 




A cluster ICF/m is _ 
of three "hcin^s" grb\:p^ in 
one location. Each hcHne can 
serve 8 clients, Florida's / 
cluster facilities are state 
owied and have been designed 

to house mentally retarded^ 

clients coming from Tallahassee 
and Orlaixto Sunland Centers. 



its 



PARTICIPAm"S IN SERVICE PLANNING 



MQBUbE 1 




These are large residential facilities 
c^^erated HRS that serve severely 
and profoundly ittsntaMy retarded indi- 
viduals vtose needs cannot be met in 
less restrictive settings. Clients^ in 
two of Florida's six Sunland centers 
are currently being deinstitutionalized. 
The four rernaining Sunland cert 
being renaxred uiider legislation passed 
in 1982. 



» _ • _ j_ 

Local school districts serve PMH students who live in any of these environ- 
ments. Wbst of these students attend public re^^ive their 
education through jDUblic sctool prograrns provided in their hemes or at 
'the residential f&ility where th^ live. 



Objective 5: 
students, . 



Reeegnize the different types of service plans for FWR 



When different agencies are 
responsB^ie fqr the same 
students, you might expect 
tiieir service plans also to 
be- different . ftot surp>risi 
local school districts arfl HRS 
Deveiojinental Services use__ 
service plans _that have different 
names and different purposes. 
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PARTieiPAf^rS IN SERVICE PLANNING 



DlSlI^ie^ USE 
THESE py^S 



HPS DEVEIXIPMENTAL_ _ 
SStVTCESi_ANP_ ICF/MRs 
USE ISESE.PLfiNS 




/ ITOiVffitMi EDUCATIONAL PROGRAMS 
OR PLANS (lEPs) 

These plans imist address all t±ie educa- 
tional and related services an excep- 
tional student wi^i receive. lEP 
fdrinats vary fron school district to 
school district. 




IMPLEMENTATICW PLANS 

.uL%>lementation plans iray consist of a series 
of behavioral objectives arranged in a de- 
velopnental s^yenoe directly related to the 
^rt-tertti objectives and the anri\ial goal 
specified on a student's lEP. The objec- 
tives or activities may be originated by 
teachers or therapists^ or they may be taken 
from oormercially (^is/el^p&i materials, 
cluding- curriculum guides, checklists, and 
skill charts. ^^^^^^^ 




HABnill^l^ (HAB) PLANS 
©lese plans imist cover all tiie services 
a client heeds ^ including education, if 
resources are not at^ilable, is not 
required to provide all the services 
listed on a hab plan. • 




ACTI\^ S;iEATMENT PLANS (ATPs) 

Ttiese plans are requir^ for Ifi^ clients 
vto live in ICF/MRs. ^tate and fecJeral 
regulations dp not require a speM::ific 
format for ffl^>s,_so staffs of ICF/MRs may 
develcp their own forms . Bach ATP nust 
contain— 

• short-tsrm objectives 

• nane/titie of trainer 

• initiation date of service cfelivery 
m projected aaipletioh date 
#^_a^ua3^j^ipletibri date ^^^^ 
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You will leam more about these plans .later dh. F iht ndw^ you 3ust need 
to renumber the names of the plans ard tl:eir general purposes. If you 
are familiar with" HRS, i^u may kix:«(V_that Develd|atfejltal Services also pre- 
pares. lEPs for clients through age 21 vto are not receiving a piiblic 
school education. When we talk about lEPs in PARITvERS IN PLANNING, 
IxAvever, we rriean only those lEPs developed local schKPol ^i^tricts . 



Gbjective 6: Recognize how IocqL school systens^ the D9E^ and RRS are 
xirganlzed to freet the needs of R1H students. 

w — - .. i 

Local school districts, the Florida Department of Education/ and the HRS 
Develc^rrental Services Program have the major responsibility for rrteeting 
the diverse needs, of PMH students.. .Local schco districts develcp lEPs 
and programs for PMH students in differerit ways. r*fc>st school districts, 
however/ are organized in one of" these ways: 

Schddl-basisd — Each schiDdl is responsible for 
identifying exceptional students and for 
providing appropriate programs. 

Central-office-based — District staff make most 
of the decisions about exceptional student 
programs and policies. School personnel 
identify students who need exceptional student 
education programs. 

Shared^ decision making — District and school 
staff share the responsibilities for identifying 
and assessing students; CDOordihating services, 
and designing appropriate programs. 

At the. state. level/ two. organizational units have the major respb 

for helping local school arid HRS personnel meet the needs of PMH students. 

These are: 



The BURERU OF EDUCATION FC^ESCGE^K 

(BEES) , part of the Division of Public schools 
in Florida's DOE, located in Tallahassee. 



AND 



TOE DE\^X)P^^^3TfiL SERVICES PROGRAM OfFi^, 
a part of ffi^ headquarters in Tallahassee. 
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fis you saw earlier, is responsible for different types of haraJicapped 

stviients, as weil as the gifted. Four sections within BEES perform a 
variety of activities that include technical assistance to local school 
personnel and monitoring exceptional student education (ESE) programs. 
These sections are: 



Consultants provide technical 
assistance to ESE personnel through 
bulletins, training, on-site visits, 
and other activities. 


PROGRAM REVIEW AND EVALUKH051 

This section examines local 
practices and determines oom- 
pliahce with required standards. 


SERVICES 

This section manages the Florida 
Diagnostic and Tearhim Rf^'Jcwrces 
Systen (FDLRS}^ along with a rrete- 
rials Clearinghouse /InfornatdOT 

Center, special projects, ^rent 

services^ and personnel preparatioh. 
FDLPS is coTl^dsed of associate^ 
centers thrcughout Florida tiiat 
offer materials and inservice traoji- 
ing to school system staff v*ib work 
with exceptioncd: stt»3ents. 


RESOURCE MANAGEMENT 

This section _is re^)bnsible for 
rnanagerrent of ^information and 
financial resources relating to 

the State i^'KFP funding, state 

and federal pro jects , and_ liaison 
with other units of government 
relating to student transporta- 
tion , schrol facilities , and 
iiiteragency relationships. 



Each year, local school districts submit to their district procedure 

for serving exceptional students. These procedures tell BEES hDW tiie' 
school district will organize and operate its exceptional student educa- 
tion program based oh state law. (Rjr rtpre information a£x5Ut these pro- 
cedures, refer to pages 7-8 of your resource manual.) 

Now it's time for you to explore your school district's programs for PMH 
students. V^ite your answers to the questions in Exploration 1 on a 
separate sheet. Do not write in this book. 



PARTIC IPANTS IN SERVICE PLANNI NG 



EXPtdORATION 1: How does your school district sei-ve R*IH students? 



1. 


Which schools in your district serve Pf^ students? 




2. 


How many PMH students do you have :m your school? 




3; 


How many of the FMi students in yoiir school live: 

a. with famiiy meirters? 

b. in group or foster homes? 

c. in Intenrediate Care Facilities for the Mentally 
Retarded (ICF/MRs) ? 

d. in a Sunland Center 




4. 


Which of these manageaient^ systeins.dc^ your schcol 
district use to develop lEPs for PMH students? 

a. Schbbl^based 

b. Cehtral-dffibe-basied 

c. Shared decision-maJcLng 




c 


t(/VvS 1 Q TtY^Qt" r*i^c*nri'ncji Hi fa "For* 

a. identifying exceptional students? 

b deve 1 onincf aDorooriate Drocirams? 

deveionina Drocsedures for exceotibnal student 
education? 

d. creating district policy for exceptional student 
education? 




6. 


Have you read all or part of your district prccedures 
would you find a dopy ill your district? 




7. 


Who prepares this docurrtsrit for your school district? 




8. 


In your sctool district, vAiich terms are used to 
refer to PMH students? Do different agencies use 
different terms? 
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t 

N6w that you have seen how local sctool Jistrirts and^BEES are set ^u^^^ 
lit's take a look at HRS. If you are familiar with the structure of HPS, 
Vou know that Developmental Services is just one of ten seryice ^programs 
that ms provides for eligible clients^ We will' not name all of the^P^r 
grams here; however, three Other HRS programs that may serVe PMH students 
are : 

• Children's f^ical Services {Q^) 
. • Fxxjrxxriic Services 

• ^^Edicaid Services 

In addition to their schoSl pro^am, PMH stidents or their famines 

cfualify to receive services from one or :.r)re of these HRS prograns. For • % 

Ixanpll, Ifeaicaid ncney supports ICF^MRs, Econctnic Serv^ices determines a 

family's eligibility for Supplenental Security Incxate, and Children 

Nfedical Services provides specialized medical services. 

Once a client's hab plan is completed by DevelOEXtental Se^ices , a case_ 
nanager (social worker) is assigned to the client and beocxties responsible 
for obtaining the services indicated on the hab plan. 

Developnental Services calls this process its case^^anagenent system 
tevelootental Services clieiits and their families m^^ also receive the 
following services through HRS or contracted vendors: 

• Becreation to help rteet clients' therapeutic needs 
araJ develop leisure-time skills. 

• E ducation, Training, and^^herafiy that address self^are, 
Brevocational, social, academic, daily livir^^ cctttrunica- 
tion, arid itotor skills. SdxxJl-aged clients, however, 
generally receive these services frcxn local school 

districts. ; 

• Parent training that inclixies classes arx3 individual 
Tidme instruction; assessment of client needs and 
abilities; and other assistance to parents. 

• Respite Care that places clients under terrisDrary 

residential cafe for up to 30 days. This service relieves 
families of foster parents of stress caused ty oontmuovis 
managaneht and supervision or a family crisis. 

• Si^tone ntal payirents to families or cafet^rs that 
^rmit clients to remain withi theii families or return to 
their hories. 

« Madical and dental services idaitified in a client's hab 
plan. 

-16- 



ERIC 



PARTICIPANTS IN SERVICE PLANNING MODULE 1 



^ Transpdrta tic^^ to and from service pro^/iders and 
conttuinity facilities; 

• Escort services for clients v>*io ?ieed help in getting 
to and fraa service providers. 

• Tlierapies^ (occupational , physical, and speech) _and 
other training to help 'clients develop self-sufficiency- 

e- _ . . 

m Developiiental £rciining to develop skills clients heed 
. to live independently. 

• Hesidential care that includes . foster torres, group 
homes, habilitation genters, ICF/MR facilities, and 
Sun land een€fe:s, : 

• Counseling that helps clients and t±ieir families 'resolve 
social, heal.th, and errotional problems. 

As you can see, Develotxnental Services may fund many different types of 
services for eligible clients. 



Some—or a- lot of--the PMH students in your district receive one or more 
of these services from HRS. 



Now let's explore the services your PMH students receive. 

EXPLORATIDN 2: What-serviees ete m students in your school distriet 
receive? 



WRITE THE ANSWERS TO_THESE QUESTIONS ON A SEPARATE SHECT OF PAPER, DO 
NOT WRITE IN THIS EODK. 

1. Besides the public school program- v^iat .other services do 

, pm students in your school (or school district) receive? • 

2. Of these services, v\fiich are provided by-^ 

a. Developrental Services in HRS? 

b. An ICF/MR facility? 
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EXPLORATION 2. CONTINUED 

c. A comTTunity agency suph as United ^C^^^ or 
the Association for RetarcSed Citizens 

d. Children's Medical Services in HRS 

3. Which of these services involves training or ther^es? 

4 How do these training and therapy services stupor t and 
reinforce what PMH students are learning in public school 
prdgraitis? 

5 How does your school's educational program for Pp 

students support and reinforce what they learn in other 
training programs? 

6 Which of Qiese services do you think would help the ^ 
educational growth of your PMH students? Why? jlooK 
back on pages ;16-17 for descriptions of these activities.) 

• Recreation activities • Ther^ies 

• Parent training • EsoDrt services 

• Respite care • Developrtental training 
m Supplanental payttents • Cbunseling 

• Mtsdical and dental services 

7; How many teachers, teadie^'s aides, and therapists work 
with PMH students in your school? 

8. How many PMH students in your school are clients of IfftS? 
How many are not? 

9 For those PNH students who are HRS clients^ vrtiat are the 

names of the HRS social vrorkers assigned as case managers? 

10. What are the responsibilities of HRS social workers to 
their clients? 



PARTICIP/Wr S IN SERVICE PLANNING 



Objective 7: Recognize the need for joint planning and delivery of services 
to PMH students. 



Local school districts and HRS are required to plan and deliver services to 
many of the sane children and youth. Although the services of each agen^ 
are different^ both systons encourage the holistic development of those in 
their charge. 




Because of differences in agency responsibilities and authority, the result 
is often — 




ERIC 



T^f . look aaain at the 5hart showing school system and IIRS services to Pf^I 
Sudeni" gtf tiLrfiowever, lef. pay attention to ccordxnatxon needs. 



TBM^ISEER OF STUDElvrrS FRCM HPS 
TO IDCRE SCHOCaiDISTRICT, 
dd ORDlNATION NEEDED 



TR?iNSFER_OF_ STUDQ/re' FROM 

UCTL saoDL. DisrRicr_iQ_ 

HRS, CPOR D'INRTION NEEDED 



BIRTH 



^GE 18 
(VPlRIABLE) 



IF HRS is THE ONLY ?SGQJCY 
SERVINS, CDdRDINATIC5N IS 

NEEDED-ONLy. WHEN PMH ' 

STUDEOTS BEGIN TO J=(B3IVE 
nDUCATIONAL SERVICES FROM 
TOE LOCAL Sa*X)L SYSTEM, 



PMH S^DDE^7IS_ _HAVE: 

• HRS HAB PUVN 

• HRS lEP 



ijro SYsrroiS PrcSOTiN^ services. 

aDOBDIN^ION NEZDED FOR: 

• SERVICE PtftNS ilEPs AND HAB 
PIANS) 

• SERVICE PIAN REVIEWS * 

• EVmiATION AND DATA CXJUBTTION 



PMi_STUbENrS HAVE: 
• SCH0Qt-S3Srai lEP 
i HRS HAB FLAN 



AGE 21 



IP HRS IS THE only_ag;eik:y 

SEKVmC,_CX)OroiN^^ IS 
NESMJjONLY when PMH 
STUDENTS A^E_TRA^eFERRED 
FBGM THE LDCAL SCHOOL 
DISTRICT TO HRS. 



STUDOTTS HAVE: 

• HRS HKB PLAN 

• HRS lEP 



aiscuss u e^^^ ocrtntunication also means that school and 

therapies are. not dbofainated: 

A public school teacher is te^ 
a pMH student to feed himself.. 
Staff of the HRS facility are feed- 
ing the stisient. 

• An roS occupational therapist is 
trying to decrease a student's 
tongue thrusting. At sclnobl^ the 
student's teacher is encouraging 
tongue thrusting as a irbtor 
imitation task. 
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Wfien HRS and school systan. personnel. dp hot plan and work together on goals, 
objectives^ and methods, situations like this can easily de vis lop and con- 
tinue indefinitely.. Such conflicts do hot fcenisfit PMH students, vtose 
develbpiehtal levels require coordinated and ccaTplettlentary prograitis. 



NOW IT'S TIME FOR YOU TO TAKE THE SELF-CHECK EXERCISE FOR MODULE 1. 



SELF-CHECK EXERCISE 




Write yDur_answers to these questions 
□n a_separate sheet. Check your 
answers with those that come after the 
questions. 



1. students who are diagfnosed as profoundly, mentally handicapped have a 

rreasured intelligence that generally falls below or nore standard 

deviations below the rrean. 



2, The mental handicap of PMH students causes them to exhibit behavior 
that falls below and expectations. 



3. In general, only the _ _. categbry^df PMH students receives 
services from a school district and frcan HRS. 

4, This category _inust include students aged - However, this age 
range varies frc*n school district to school district because 



5. HRS serves PMH students tdirough the D ^ Program, 

which provides services to both children and adults vdx> qualify as 
d d under state and federal laws. 

6. Write "SD/pbE," "m^," or "boQi" to indicate v^ich terms are used by 
local school districts, Sie BCE, and HRS. 

a. profoundly handicapped d. retarded 

b. de^^lopmentaiiy disabled e. exceptional student 



7. Mai^ PMH students live with their ownjamilies or guardians. Others 
live in residential facilities such as: 



12. 



a. 6 H 



b. F H 



c. R .H_ 

d. CoimTuhity 



e. S 



A particular type of residential facility is teing built in sd^l 
districts throughout Florida to receive deinstitutionalized PMH^ - 
clients frcsn Sunland Centers. The name for this type of facility- is 



9, The facility has this name because_ • 

10. On your answer sheet, write "SD" for local school district or "HRS" 
to indicate which agency uses each plan. 

a. Habilitation (hab) plan c) Implanentation Plan 

b. Individual Edudational plan (lEP) d) Active Treatn^t Plan (ATP) 
for school-aged students i 

11 Local school districts haVe different rtanagement structures for 
sein^mg exceptional students, but irost use one of these three 
structures: 

a. ■ — 

b. - 



BEES is ah acronym for B _bf E . for E- 



13. The four sections within BEES that carry out activities for local 

school districts are (1) (2) — , 

(3) (4) ■ . ^ - 

14 In addition to supervising programs for nEntally handicapE^ stu- 
dents, BEES has responsibility for other categories of students 
innlude (name 3) 
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16. 
17. 

18. 
19. 



These c anters are managed by the section of 



Every year, local school districts must sutmit their 
BEES for review." 

IfftS is an acroh^m^ for Florida ' s DejiartiTient of 



jwithih BEES. 

to 



in addition to the Developmental Services Prograrri/ three other HRS 
programs that may provide services to PMH students are: 



a. C 



M 



b. E 



c. M 




20- 



A PMH student's priinary contact within the local school district is 
his or her teacher. Which person within HRS would be the student's 
principal contact? 



21.' Develcprental Services uses a C_ 



system to 



plan and supervise each client's program of services. 



Answers^ to ^fc)dule 1 Self-che^: 



1. 5 

2. age; cultural 

3. school-aged 

4. 5-18; school districts are 
permitted to ser^ students 
below age 5 and ^x>ve age 18. 

5. Developnentai Services; 
deveioprehtaiiy disabled 

6. a. SD/Dee d, HRS 

b. ISS e. SD/DOE 

e. HRS f. SD/DDE' 

7\ a. Group Haries 

b. Foster Hcxres. 

c. Residential JJabilitatidh Centers 

d. CciTiTTUhity ICF/MRs 

e. Suhland^Centers 

8. Cluster ICF/MR - 

9. Three "hones" of eight beds each are 
grouped together in a cluster 

10. a. HRS 

b. SD ^ 

c. SD 

d. HRS (ICF/MIte) 



13. Pi^ogran Development, 
Program R^iew and Eval- 
uation/ Program Services , 
Resource Mahagoreht 

14. Ar^^ three-of these: 
hearing irrpaired/ phys- 
ically handicapFed, 
speech irrpai^ed^ erotibn- 
ally handicapped^ gifted, 
visually inpaired> severe 
learning disabled 

15. FDLRS 

15. Program Services 

17. district dccunents 

18. Health arid Rishabilitative 
Services 

19. a. Qiildren's ^fedical 

Services 

b. EoDncOTic Services 

c. Medicaid Services 

20. the social worker (case 
manager^ ^ 

21. case management 



PARTICIPANTS m SERVICE ^PLAN NING ™^ ^ 

The last question in 'y6vS self -check, and gossibly the nost Sportant one ^ 
for MDdule 1, might well have been: Can crordinating the services of local 
school districts and IfftS make a real difference in the lives of PMH _ 
students? Youifey find a partial answer in the following case example, in 
which sei^/icps were only partially oobrdinated . This is not a true case 
but represents students vA\o have had similar experiences. 

Andrew was bom with an unknown etiology that c^sed profoum retardation. 
When he was 6 months old, it- tecanfe obvious that he d^^^J^g^^^ 
delayed. His parents, already in their md- forties, decided that Andres? 
WO' -d receive better care in an institution. 

Andrew lived in a Sunland Center until he was 14. At that^age, he could 
walk; feed, bathe, and toilet hUnself; and care for a few basic needs^ 
Scause^ Andrew^s capacity to help care for hiins^Lf, he was transferred to 
a g^oup home for severely and profoundly retarded teenagers. 

Prior ib his itove, Andrew had received his educational servx.es fr^n the pu&- 
lie school program located at the HPS institution. The HRS social worker in 
his new ooitiTTUhity referred Andrew to the public school placement specia^t,_ 
who arranged Andrew's staffing. Andrew's ^ot5)-honie parent, Andrew, a school 
district representative, Andres teadier, the public sctobl speec^ th^pist, 
and the HRS social worker assigr^ as ?mdrew's case manager all attended the 
iteetir^. 

Sfcrtly aftervard, Andrew entered .a ccxtinunity Public school. ^cSrew's tea^ 
SSl Sticed A^ew's self-injurious habit of ^bitii^ his hai^v*^^ 

to follow his teadier's directions. ' Andrew was also oaning to jchool 
hSi^S Shed! %e teacher s^t ^ a ^^-^^ 
?SS h£a-biting, but did not feel that Andrew's new program required a 

revision in his lEP. 

For several weeks, the teacher sent hcttfe daily notes concerning Ar^ew's 
SrsSS hygiSe. V/hen sfe received no response, the teacher called the 
^S^^Ind found out that Andrew refused to bathe hiinself a^ follow 

directions of the group hcnfe parent. The ^^^^^£.^1^1?^ ^^^gj 
parent use the behavior managaifeht program tiiat she used with Andrew v^ile 
S^wSs af school. TT.e group hane par^t visited ^ew's ^^^^^ ^ 
dencnstrated her techniques and gave the parent a copy of the behavior pro- 
gram to use at hcrne. 

Five weeks later, Andrew was still biting himself aiS refusing to ba^. The 
pSIsaen decided that the school program was ineffectl^^ and called^ , 
^S's^case manager about his probians. The parent and the social worker 
Sf weSks late? and decided that an HRS t«havia-al program specialist 
»,^4- i r^-,^r<^^Tn fn-r zsriHt-ots arirt t-rain the tjatent in the hcne. 
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aiTDng Ancirew's behavior problems. 

At school Airfrew*s teacher continued, to use the program she had devised and 
assared that the group horre parent was doing the sartfe. 

The school ar^ HRS behavior programs were incdrtpatible, and ^drew soon began 
to tantrum throughout the day. 

Finally, Andrew's teacher called the group home parent and discovered the 
conflict in programs.. She asked the parent and the behavioral program spe- 
cialist to meet with her to design, a conpatible sdipbl/hcme behavior manage-^ 
meht prc^am. This meeting took place 3*5 rrbhths after Andrew's problems" v^e 
noticed. 




PeSTTEST 1 




Ansvy^r tl:ie_se quiestions on a separate 
sheet, witfeUt skipping bade through the 
iTodule or looking ahiead to the answers^ 
Then check your answers with those that 
follow the pbsttest to find out. which 
parts you should review v__R^_view t^ 
parts axyd, for related infonration,^ook 
in A Resource Manual for Developn ent 



ard Evaluation of 



feograms for 

Inter- 



agency Service Plans for the Profoundly 
Mentally Jiandicapped . 



Florida statutes define three categories of mental retardation. 

These categories are .profoundly n^tally hfflidic^ped t rtientally 

handicapped, and e ^ m entally handicapped. 

Which of the following statenents is false? in diagrbsing. students 
as pm, local school districts must determine that these children: 

a. exhibit adaptive behavior that falls below age and cultural ex- 
ijcctatibris. _ _ _ _ j_ - - 

b. have intellectual and adaptive b^viors that are ircderately 



c. need special instnaction or special aducation services. _ 

d. have a measured intelligence ^that generally falls below 3 st^d- 
ard deviations below the rt^ah. 

Which state law requires that all school districts provide special 
educational programs for exceptional students? 

a. S. 235.082, F.S. 

b. S. 246.061, F.S. 

c. S. 228.051^ F.S. 

d. S. 413.069, F.S. 

Which of the following is rot included in the state law's defini- 
tion of exceptional student? 

a. hearing Laired orthopedically inpair^d 

b. speech iinpaired e. mentally handicapped 

c. enotibnally handicapped f. visually iirpaired . 

State laws permit sctool districts to serve handicapped students 
below ag[e and above age . 

W^ich age gfoqp of PMH students may receive services frcm local 
school districts and HRS? 

ims may serve PMH students because these students' msntal handicaps 



POSHEST 



rauLf 1 



8. Write "SD" (school district^ or "ffiRS" to indicate which agency is 
most likialy to use the following terms. . 

a. exceptional student d- profoundly handicapped 

b. profoundly mentally handicapped e. developnentally disabled 

c. Devisldptental Services client 

9. Indicate whether each of the following is true (T) or false (F) . 

a. A foster home can serve tvo ivore than 3 clients and must be 
licensed by HRS. 

b. Either a family or a qroxjp of professionals may ruui a group hoite. 
c; A cluster ICF/MR is ocnposed of 4 homes grdup^ in one location. 

d. Florida's cluster facilities are state^<?wned.._ 

e; Sunland Centers are large, privately^perated residential facili- 
ties. - - - 

f . All iCF/t^ in Florida must be licensed and certified by HRS- 

10. State and federal laws require that school districts and HPS 

develop written plans for each exceptional student or Developrrental 
Services client. What are the nanes of these plans? 

11. Public. school teachers develop additional plans for iSpl^nenting 
tlie lEP. What are these plans called? 

12. iGF/MR staff members must also write additional plans for clients. ^ 
What are' these plans called? 

13. In shared decision making, and ^ s taffs share the 

responsibilities ::fdr identifying and assessing exceptional students; 
coordinating services; and designing appropriate programs. 

14. At the state level, two organizational units have t±ie major respon- 
sibility for helping local school and ims personnel meet the _ needs 

of PMH students. These are , part of the ESDE, and 

, a part of HRS. 

15. is oOTposed of associate centers throughiout: Florida 

that offer materials and inservice. training to school system 
personnel vto work with exceptional students. 

16. PMH stodents and their families may be eligible to receive services 
froTt more than one HPS program. Which programs are represented by 
the foilwing abbreviations? 

a. C M S c. M S 

b. E_S_ 

17. Once an HRS client's hab plah is darpleted, a Developnefttal Services 

becoines responsible for obtaining the services indicated 
on the hab plan . 



19. In which of the following situations is cdoraination of school dis- 
trict and liRS services heeded? _ _ ' . _ . . _ 

a. FIRS is providing education and other appropriate services to pre- 
school clients . _ _ 

b. The educational progrcan of a PMH student is transferred from tiie 
HRS district to the local school district. 

c- A PMH sti:3ent lives in an HRS residential facility and attends a 

public school. _- _ J 

d. iS-year-old Pf^ student's eiucatibnal__program is transferred 
frcOT the local school district to the HRS district. 

e. The ims district is providing education and other appropriate 
services to a 2 1-year^ Id PMH client. 

26; vSiat does the following illustration represent? 




ANSWERS TO POSTTEST 



OBJEXJTIVE 



1. trainable; educable 

2. b; d 

3. c 

4. d 

5. 5; 18 

6. schDdl-aged 

7. develcpiisntally disabled 

8. a. SD 
b. SD 

, c. HRS 

d. SD 

e. HRS 

9. a. T 

b. T • 

c. F . ' 

J - rri 



1 
1 
2 
2 
2 
2 
2 
3 



fOSTTEST 



ANSWEF^ , TO mSTTEST, CDNT. 

ID. Individual Educational Programs or Plans (public schocl) ; 
Habilitation plans (HRS) 

11. Inplementatibn plans 

12. Active Treatrrent Plans 

13. sclibol; district . _ - _ _ 

14. the_Burea_u of Education for Exceptional Students 
IBEKS) ; the Developffrental Services Program Office 

15. FDLRS _ _ 

1^. a. Children's Medical Services ^ 

b. Eodrcmic Services 

c. IfeJicaid Services 

1 7 . Social workBr or case manager : 

18. a. V^eti they are not school-aged and they receive 

educational and other appropriate services from 
HRS. . 
b. When they are school -aged (enrolled in a puBlic 
school) and are clients of HRS. 

19. b; c; d 

20. The fragmented developrent of a PMH student that 
can occur when HRS and public school sefirt^ices are 
not coordinated. 



HDDULE2 

STffn^.-.-Ry.t£S, WJ|L^(^AFOT 

OBJECTIVES 
Rscognize— 

1. differehces in the erganizational strLx:tures of leeal sehool districts 
and HRS districts. 

2. state and federal requirements for service plans and service plan 
reviews. 

3 legal tetms fotrid in state and federal laws, rules, and regulations 
related te services for mH students. 

possibilities for agency coordination Of service plans and service 
plan reviews. 



PRETEST 




TOULE 2 

S' Check your knowledge about the PMmm^ 
IN PLANNING objectives for Module 2 iyy 
writing answers to the pretest questions 
on a separate sheet. Check your answers 
against the ones that follow the test. 

S'Use your results to decide which parts of 
Module 2 will require rrost of your tirre 
and effort. 



QUESTIONS; 



REFERENCE PAGES 



2. 
3. 
4. 



How many cxDunty sehool districts are there in 
Florida? /: 

How many HRS districts are tliere? 

)^3hy does the DOE audit local schCNOl districts? . " 

in each HRS district, the district - v (title) 



6. 



supervises district staff and prbgrains. 
What do these abbreviations stand for? 

a. CFR d. F.A.C. 

b. P.L. e, SBe^ 

c. F.S. 

Various laws, rules, arid regulations apply to 
the education and care of PMH students.'' VSiich 
of the following v>ould affect all or SOTie PMH 
students? 

a. Laws dealing with the education of handicapped 
students ' 

5. L^ft?s dealing with ''services to the developmehtally 
disabled 

c. Laws,, rules, arid regulations for residents of 
residential facilities 

d. Laws, rules, and regulations for HRS clients 



34 

34 

35 
35 

37 



35 



PRETEST 



MODULE 2 



REFERENCE PAGES 



8. 

9. 

10. 

11. 

12. 
13. 
14. 

15. 



16. 



17. 



include statements of 



goals and short-term 



Chapter 393, F.S. and P.L^ 95-602 require. that HRS 
develop a hab plan for each developmentally dis- 
abled client that specifies ^11 authbrized_^^ 

and includes long-term • 

ICF/MRs are legally required to develop a "written 
plan of care" for each resident. In Florida ^ which 
two documents do use to meet this obliga- 

tion^ 

Which service plan must be developed on a standard- 
ized form? 

In general, few does a public school lEP relate to 
an HRS hab plan? 



In general, how does an ATP relate to a hab plan? 

vSiat is a habilitation planning cdnftiittee? 

What is a Qualified rental Retardation Professional 
{g*JP) ? 

Which of the following plans require annual review? 

a. lEPs c. Inplernsntation Plans 

b. hab plans _ d. ATPs 

V^Jiich service plan reviews require attendance by 
the student's parents? 

a. TPP reviews c. Srplementatioh plan reviews 

b. Hab plan reviews 



Vftiich of the following are^ocal sdrvodl distric±s 
and HRS permitted to do under existing laws, rules, 
and regulations? 

a. Share service plans with parental permission. 

b. Develop a single service plan that neets the 
requir^nents of both agencies. 



39 
39 
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39 

40 

40 
43 
43 

44 
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PRETEST mm[£2 



ANSWERS TO PRETEST QUESTIOSIS 

1. 67 

2. 11 . __ 

3. To verify school districts* conpliance with applicable legal reqxiire- 
rtents 

4. administrator 

B. a. Code of Federal Regulations 

b. Public Law 

c. Florida Statutes 

d. Florida Adrriinistrati^ 

e. State Board of Education Rule 

6. ai; b; c; d 

7. ?nnual; objectives 

8. services; goals 

9. The ffi^ hcdD plan and, the Active Treatrr^t Plan 

10. 'The habiiitation plan _ _ _ _ 

11. The iS> lists the educational and related services a student is to 
receive. These services relate to .certain rneasurernsrit cate^^rdries 
on the hab plan (Section C) that address a client's education and 
training. _ '"^ _ _ _ 

12. An ATP lists short- term .objectives and prescribes the methods that 
ICF/MR staff members, and outside service providers will use in meet- 
ing a client •s_hab plan goals. 

13. Those HRS staff members and service providers who meet to develop 
and review a hab plan for a Developirental Services cl^ient. 

14. A professidhal responsible for the management of programs "provided 
to clients living in ICF/MRs. ' \ 

15. a; b; d' 

16. a; b * • ' ' , 

17. a; 6; c 
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STATUTES. RULES. AND REGULATIONS .... ' ^^^^ ^ 

Objective 1:- Recognize seme of ite differences in drgdnizGtienal structure 
between local sch odl^lsmEts and HRS districts. — 



In Module 2, you will see that itbst statutes and agency regulations affect- 
ing services for Pl^ students are ODitpatible and even encourage cooperation. 
At the sane tiine, however, differences iii organizational straetures^an^^ 
some agency and legal requirarents restrict or hanper coordination^ l^tween 

local school districts and HRS. ror^»l^?l°^i^^^f^ " ^^iJ'-^i^e 
tricts that correspond to the state's 67 ootmties^ On the other hand, HRS 
has only 11 districts, v^.ich means that itost HRS districts include iiore 
than one sdiool district. HRS district 3 cxmprises 16 school districts, 
while HRS district 10 comprises only 1— Broward school district. Compare 
the school district and HRS district , boundaries on. the following map: 




HRS DISTOier 
BOUNDARIES: 1-11 
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STATUTES, RULES. AND REGULATIONS . . . . 



mOULE 2 



D(Pb0RATIGN 1: Wfidt do ydU know obdUt RRS distriets? 



LOOK BACK AT TFE FLORIDA MAP AND ANSWER THESE QUESTIONS. 

1. V'/hich HRS district serves ydlir school district? 

2. How many other school districts does this HRS district serve? 

3. vniere is the headquarters for the HRS district (not shown 
on iriap) that serves your school district? 

4. If you had a question about the Develcpnantal Services 
Program in your HRS district, who would you contact? 

5; When an HRS district serves a large nuirber of school districts, 
what coordination problems might you expect? 



Each agency also has different reporting structures, in school districts — 
Teachers report to principals of individual schdbls. 



Principals report to the superintendent and the 
d istrict school board . 



The district school board approves school district 
policies and procedures. It also ensures that the 
school district is conpiyihg with state laws and 
State Board of Education Rules. 



The DOE audits local school districts to make sure 
they are meeting all of their legal requirenehts . 

tSs districts are structured differently: 

District staff members r^xDrt to Direct Services 
supervisors or Program Si^rvisors 

Program ^^pervisors within a district^eport to the 
Program Coordinator or the District AdniiniBtrator 
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The District Aanihistrator reports to an 
a^iistant Secretary of HRS , who reports to 
the 15^ Secretary 



The fStS secretary reports to the governor 



The structure of our public school iyitert places much of the decision-making 
^ioSSSly1n°sc^l districts; HPS decisi^ 

ized; our laws created these separateorganizational^structures^^d tnese 

structures tend to support separate «^^^^^^?"^^^^^Sna SSHs Sl^f 
fwB cotimunication patterns together requires loint planmng, which is one or 
SI g^s^or thS develOE^t of PftimJERS IN PLANNING and A f ^^^^ 
Man^TaT for- th e Developtrieht and Eval u a£iCTi of Special Programs ^ Q^-^^^^g?]^ ^^ 
T^^. vnv. Ill-jr Ihteragenc^^^ervice Pla^is for the Protoundl.Mfe°taity 



pped > 



Obiective 2: Recogni^ state and federal reqUiroTEnts for service plans 
and service plan reviews. - — 



in many iiastances, federal laws and reguia^ons lead to the creation ^f state 
l^rSd tules. Generally, however, state laws and rules, (detailed specif i- 
2?loS off liws requlri;ents) develop . separately , without federal -laws ^d 
regulations as a basil. When new federal laws ^,^1^^°"^^°"^^^^^^^ 
sS5 laws and rules, the Florida legislature anends our statutes to conply 
with the hew federal requirements. 

When we talk about services for PMH students, we must consider all the state 
regulations and rules for: 




The education of handicapped stiodents 

(A school district arid EOE re^nsibility) 

Services to the developnentally disabled and 
to the residents of JffS residential facilities 
(An HRS responsibility) 




^ t^ tl ^rdSa?e services to PMH students, ttey^cg^eel pulled in 
different directions by the regulations that apply to tiiem. 
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STATUTES. RULES. AND REGULATIONS . , . , 



MODULE 2 



To uTKierstard the legal references iri; this module^ ydti will need to be 
familiar, with some of _ the abbreviatidris Used to. refer to fisderal and state 
laws^ rules ^ and regulations. Sd^ if you do not already recognize this 
fdl lowing,, you sfeuld learn thon ndw: 



• 


P.L. 




Public Lavg_(federal^aw) 


• 


F.S. 




Florida Statutes 


• 


CFR 




Code of Federal Regulations 


• 


FAC 




Floridh AdmiJiistrative Code 


• 


SBER 




State Board of Education Rule 


• 


S 




Section of State Law 


• 






Section of Federal Law 



Ndw let's ^lect portions of t±ie legal requirements that apply to the devel- 
opment of service plans and service plan reviews for FMi students. 



AGENCY 


Local school 
systems and the DOE 


HRS DevelcpTtental 
Services 


HRS-ICF/MRs 


LAWS, RULES, 
REGULATIC^^S . 


SBER 6A-6.331 and 
P.L. 94-142 


S. 393.065, F.S"., 
P.L. 95-602; HRS 
manual 160-2 


S. 393.065, F.S., 
42 CFR 442.400^ 
Ch. lOD-38, FAC 




Written individual 




P^itten "plan of 
caj?e" 

Functional train- 
ing' aiid habiiita- 
tion record for 
each resident 


RBQUii^yE^ 


Written habilita- 
tion plan for 
each development- 
ally disabled 
client 


FOR miTTW 
PLAN 


educational program 
for eacSi haiidic^ped 
student 



(Chart obhtihued on next page) 
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AG^CY 


local sdxol 
systons and the DOE 


ims Deveiopnehtal 
Services 


HRS^ICF/MRs 


IN PLANNItSG 


Meeting of school 
system personnel^ 
parents^ and student 
(vSien apprcpriatej to 
develcp individualized 
educational programs 
prior to provision of 
services 


luting of agency 
personnel , the 
client, and 
parents {v*ien 
appropriate) to 
develop the hab 
plan 


Meeting of inter- 

aiSCipj.J-iicii.y uc^ain 

to plan ah indi- 
vidualized habi- 
litation program 
for each resident 
within one month 
after admittance. 


proigDic 

REVIEW OF 
PL^S 


At least annual 
review of each 
student's 


At least .annual 
review of each 
client's hab 
plan 

SCTa-annual 

review by social 
worker 
JHRS manual 
160-2] 


At least annual 
review of eadi 
Clint's hab pisai 

Quarterly review 
by an ihterdisci- 
plinary tesan t 

Monthly review of 
each resideait 's 
program plan by a 
iriaiiber or maribers 
of ah interdisci- 
plinary team 



EXPLORATIDN 2: Hdw Qre the legal requirements similar did diff erent? 



mOK BACaC OWLTHE SIMPLIFIED LIST EBGAL RESJIREf^JTS TOR SERVICE 
PLANS AND SERVICE PLAN T^:wm AND ANSWER THE EDLIXWING QUESTIONS: 

1. Which requixOTehts ar^^ similar for toth local school systems, 
HRS Developmental Services > and ICF/MRs? 

2 Which requiranents are different? From this arall sample, 

v^idi agenc^ would you guess is faced with the itost require- 
ments? 

3. Which agency's requirarehts appear to involve the nost 
personnel? ' 
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STATtrfES; RUUES. Af© REGULATIONS . . 



State and federal laws and rules also indicate what information service 
plans are to contain: 



lEP 



HABILITATICW PLAN 



INDIVIDUAL PLAN OF CARE 



SBER 6A-6.331 and 
P.L. 94-142 require: 



S. 393.065^ F.S. and P.L. 

95-602 reqiaire: 



• Statement of the stu- 
dent 's preserlt levels 
of educational per- 
formance 



Statement of annual 
goals and short-term 
instructional objec- 
tives 



Statonent of specific 
educationa]^ and 
related ser\'ices to 
be provided 

Projected date for 
initiation and an- 
ticipated duration 
of such services 



Objective criteria 
and evaluation pro- 
cedures and schedules 



Long-terin habiiitation 
goals and ihterrriediate 
habiiitation objectives 
stated in behavioral 
or other terms that 
provide measurable 
indices of progress 
(HRS interprets "long- 
term" as annual.) 

Specification of all 
services auttorized 



Specific habilitative 
services to bg provided 



The iwDSt cost benefi- 
cial > least restrictive 
ehvironment _fbr accom^ 
plishneht of the_ 
objectives for client 
progress 

Use of standard habiii- 
tation plan format 



interpretive iGuidelihes 
for 45 CFR 249.13 and 
Chapter lOD-38^ FAC 
require : 



Short and long-range 
goals that can be 
ireasured in terms of 
the individual ' s 
habi li tatibh _ahd 
p>rbgressibn from de- 
pendent to independent 



A prescription of an 
integrated program of 
individually designed 
activities , e5^^i- 
ences, or ther^ies 
neoessarj^to achie\^ 
short-term objectives 
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STATUTES^ RULES. Alf) f€6UL^TliS 



|vjODUUE2 



Within each local school district, teachers, _p^g^ ar^ 
^SSl personnel are responsible for thfe deyelc^^ 

Itudentr The Developmental Services Progran withiJi^ each H^^^^^^^^ .^ 
SvllS^thThab planslor ^^velcwntal Service^^^ 

within^the HPS district is resix^hsible for deve^topxng^a ^ ^ 
for each ICF/MR resident. With these t^_docan^ts. 

legal obligation to develop a "written plan of care" for each resid.it. 

What impact do the different legal requires for servi^^^^ 

p£n ^ews have on each agency? Ygu_wiii fxnd a more g^^g^^gg^J" 

this question in ffcdule 3. For the _n^, look ft ^jj^f^^^ 

which represents the general relationship of the three plans. 



ftn ms ^_ 
tool that reflects all 
the habilitation 

services the client 

needs> including educa- 
tional services 



TKP 



A school district 
managCTient tbol__ 
that reflects all 
educational and 
related servioiss 
needed by an excep- 
tional stodent 



Ah ICF/MR management 
tool written to 
irtpleniant the resi- 
dent's hab plan. It 
prescribes the 
itethods the iCT^/MR 
will use to iteet hab 
plan goals. 



sofE q^gricais Mm answers i^out ^esoctl^l^ 

Q. Do all iMi students have an ATP? 

A. NO, only those PMH students who live in ICF/MRs. 

Q. DO all PMH students who liv^ in an iCF/m have a hab plan? 

A. Yes, with very rew exceptions. Remember, ICF/m residents ^re MRS 
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STATUTES. RULES. AND REGULfiTIDNS . . 



™L£2 



Medicaid clients, Developmehtal Services establishes and interprets the 
prograrmnihg requirements; Medicaid funds help pay for t:he' services . 

Q. What are the exceptions? 

A. Anyone who can afford to pay for the services an ICF /MR provides may 

find and pay for residential space in an ICF/MR, The difference is in 
who pays, and because such care is very expensive , these situations are 
rare, HRS contracts with ICF/MR agencies and encourages the use of 
these facilities for HRS clients. 



Q. What makes a residential facility qualified as an ICF/MR? 

A. A residence that is licensed according to Chapter lOD-36 of the Florida 
Administrative Code and certified under ^^CFR 442,^00 by the HRS office 
of Licensure and Certification as an ICF/MR eligible to receive^ Medicaid 
funding, 

Q. What is ieD-38? 



A, It is a state rale that delineates state regairements &nd Florida's 

interpretation of the federal regairements (42'CFR 442-400) for JCF/MRs, 

Q, What about the PMH students live in their b^/n hcanes or group and 
foster hemes? Do they have ATPs or scxriething like ATPs? 

A, they don't have ATPs because they don't live in an ICF/MRi They do have 
hab plans if they are receiving HRS services through the Developmental 
Services Program, If they are hot clients of HRS, they won't have hab 
plans either. 



Q. Vfell^ what must all PMH students have? 

A, All PMH students enrolled in public schools must have public school lEPs, 



EXPLORATION 3: What plans do .your FW students fxr/e? 



1. 



How many of the PMH stxiierits in your sctibbl have: 



/ 



a. lEPs? 



c. NTPs? 



b. Hab plans? 



2. 




goals for "education. 



" "habilitation. 



II 



a. similar and interactive? 



b. different and conflicting? 
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STATUTES. RtJbE$> AND REGULATI(3^ ~ ^U*^ g- 

dbJective 3: Recognize seme Qf the legal terns fS&^ ^^""^^ 
1^ rlulQtions. ono rules re lntRd to gen/ic es for m students^ 

fti have already seen, federal and state laws, ^ulations, a^^^ 
■ that affect servids for PMH students use an assortitient of different terms. 
Here are a few of the most inpDrtant: 

• Active Treatment— ^ aggressive and organized effort to fulfill each 
ICF/MR resident's fullest functional capacity. It requires 
ijitegrated individually-tailored pn^am of services directed tcward 
achieving iteasurable behavioral objectives. 

• Active Treatate nt Plan, (MPj — An individualized preiCTi^trve _ pl^ . 
written by an interdiscipli nary team of ICF/MR service providers to 
iitplanent an ISBim. client; s habilitatiori plan. 

• ^iffiuaLGoais— -fhose b^viors or skills ^at an exceptional student 
or Developn^ al Services client is expected to learn within a^ year. 
These goals are recorded on an exceptional stud^f s^ Individual^ 
Educational arocgram. For a Developnental Services client, annual 
goals appear-Snthe client's habilitetion (hab) plan and on^the 
Active Treatment Plan or other appropriate iitplenentation plan. 

• Annual Reviews— The annual meetings held by toth school ^ston and 

fSS personnel to revalidate 'and ma3ce changes m service plans. 

School systan personnel meet with parents ahd_stud^ (^*ien ^o- 
priate) to renew and revise individual laucational Programs. iffS 
pSrsonnel neet with parents, clients, and service providers to change 
or revalidate goals in habilitation plans. 

• D evelopmentally Disabled- ft term used in Florida^l^ to descrite 
children and adults who exhibit disorders or syndrciiES called by ^ 
retardation, cerebral palsy, autism, o^.^P^i^- ^^^^^ffgjf' 
these syniptans most constitute sxjbstantial^ handlers that are _ likely 
to oont^Se indefinitely. Federal law t^L, 95-602] also defines 
"developnEntal disability" as a severe, chronic^isafaility gTat-- 
~is attributable to a mental or physical uipairment or canbination 

of mental and physical iirpairments; 

—is manifested before the person attains the age of ll; 

— is likely to continue irKaefinitely; . 

—results in sufetantial functional licotations in^three or nore of 
the following areas of major life activity: self-care^receptive 
and expressive language, learniig, mobility, self^irection, 
capacity for independent living, and e<X)rcinic sufficiency; aid 
—reflects the person's need for a oatibination and sequence of 
special, interdisciplinary, or generic care, treatnent, or other 
serviced that are of life-long or extended duration and are indi- 
vidually planned and coordinated. 

• ExcetJtional Student— Onde^ Florida law and rule [S. 228.041, F.S.; 
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SBER 6A-6;301], any public school student (or child eligible for en- 
rollment) vi^o needs special instruction or special education services 
because of physical, nentaJ,, eTO learning excep- 

tionality. Exceptional^ stxjdents are^^those who are mentally handi- 
capped, speech and language inpaired, hearing inpaired, -visually 
impaired, physically irtpaifed, erotibnaiiy handicapped, -^ecific 
learning disabled, and gifted. 

Habiiitation — A. process by v*iich a client is assisted to aoqud^e and 
inaintain those life skills vdiich en^ie hitn to dope more effectively 
vd:th the donands of his cbndition and environment arxi to raise the 
level of his physical, mental, emd social efficiency, it includes, 
but is rbt limited to, programs of formal structured education and 
treatment (Gh, 393, F.S.) , , 

Habiiitation jhab) Plah- -An individualized prescriptive plan written 
for each Develbpnehtal Services client. The habiiitation plan 
identifies client needs, ahd autferizes the expenditure of state -fionds 
to provide services. The plan describes a client's present level of 
furictioriirig or developmiht in each applicable program or service area 
and lists annual gDals for client perfoiirance. 

Habiiitation Planning Catftiittee (HPC ) — Those HRS staff itferttbers and^. 
service providers v*o neet to develop and review a habiiitation plan 
for a Developtnental Services client. 

Individual Educational Program (lEP ) --Tlie vmLtten service 

that state and federal lav^^equire fpr every student enrolled in an 
exceptional education program. In Florida> pubii^ sdiool systoTB 
write lEPs for the exceptional students tiiey serve (ages vsry from 
sdiool district to scl^l district )^ and does the same for aii.HFIS 
clients below age 22 who are not being served by local school systems. 

Intermediate Cafe Faciii^ for the'jytehtaily^ fetarded llCF/m )~A 
residential facility licensed by the state and cexrtified accbrdihg. 
to federal Medicaid regulations. An ICF/MR provides rdah and boards 
dbntihuous 24-hbur-a-day SLpervisidh; participation in professionally 
developed and si^^ervised. activities > e5^)eriehc3es or therapies ; _and 
all habilitative> rehabilitative^ or treatineht services identified 
for each client by ah interdisciplinary team. 

Qualified ^^tal Petardation PTOfessidnal ((yiRP )"A professional re- 
^xDnsible for the management of programs provided to clients living 
in Interitiediate Care Facilities for the ^fentcQly Retarded. 
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raULE 2 



Gbjeetive 4: Reeognlze possibilities for dgeney eeerdination of service 
pldris arid sen/iee plan reviews. - 



This nodule has shDwn that local school systerns and HRS districts are orga- 
nized in different v^ys and must comply with different federal^and state 
laws, regulations, and rules. Considering these factors, would you expect 
services for PMH students to be hamonious* conflicting, or unrelated? ±n 
instances where services conflict or are unrelated, what steps can be taken 
to hanranize services and still, dotnply with the multiple legal requirCTients 
for both agencies? You m^ start to develop sate answers to tins q^tion 
by considering what the laws, rules, and regulations aUow local sch^i 
Sstems and HRS to do. Examine the following charts . The first chart shows 
the differences in the frequency of required reviews of service plans- __The 
'second chart^describes the focus of the reviews and the third chart indicates 
who must participate in these reviews. 



OF SHtVICE PLfiNS 



ptBLic_scroaL 

IE? 

if 


X 

(any time daring the 
calendar year or oh 
anniversary date of 
^) 








HPS DEVEDOPMEOTftL 
SERVICES ffi® PLAN 


X 

(Before or oh anni- 
versary date of hab 
plan) 


X 






rCF/MR HAB PLAN 


X 

(Before or on anni- 
versary date of 
client's admittahce) 




X 




' X 



HDCUS OF SERVICE PLAN- 



PUBLIC SCHOOL SYSTPM 


HRS 


HRS 




Review each student ' s lEP 
and, if appropriate, revise 
it's provisions 


Review and revise the 
client's hab plan 


Review the resident ' s ^ 
responses to his or / 

her program and 

revise/ the program 
acoorc^'ingly 
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raULE2 



PUBLIC SCHOOL SYSTEM 



HRS 



HRS--ICF/MRS 



Annual review ; 

• school district repre- 
sentative 

» Teacher (s) 

• Parent (s) 



• Student, vAen appro- 
priate 



^omuaJ^aview : 



j^mual review: 



m the Developnental 

Services social worker 



• The client 

• The client's parents 
or guardian [fS^ 
manual 160-2] 

Sani-annual review: 



Other individuals at 
the discretion of the 
parent or school 
district [SBER 6A- 
6.331] 

A meniber of the evalua- 
tion team or sanedne 
knowledgeable of the 
evaluation procedure 
and resiiLts if the 
student has been 
evaluated for the first 
tiire. 



Florida laws do hot 
specify the persons 
to conduct these reviews, 
PevelopiTehtal Services 
has assigned this 
re^xDnsibility to the 
client's case itanager 
and requires that the 
client also be present. 



All iCT'/^^ staff and 
outside professional 
team members vSio are 
involved in carrying 
out tte resident's 
individual plan of 
care 

The client's parents 
or guardian 

The client 

Quarterly review : 



Ari interdisciplinary 
team consisting of 
representatives of 
the professions or 
service areas re- 
sponsible for^ tiie 
client's program. 

(of 



the resident's A^P) 

• The located at 

the facility, vy/ho 
may require the in- 
volvaient of other 
personnel 



Look at the last chart shc>wihg required participants at ahhual reviews. 

You'll notice. that the. student's parents are exj^ected to attend both the lEP 
and the hab plan ahhual reviews. These parents scmetiirfes have difficulty 
under stahdihg why they must attend two separate neetings with different 
people to hear about the services their child will receive. 
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HftB PMN m> iffiVffiW 

REVIEW — ^ ^ 



9 



Now, iitiaglue yourself as a parent of a PMH diild. What wDUld you e:^ienoe 
at two separate meetings? Might the same questions txate up at each neeting? 
Vfould the answers to these questions be the sane oir different? At a hab 
plan review> vrtio would answer your questions atout educational goals? ftt an 
IBP meeting, v»uld answer a question about how an educational goal fits 
into the hab plan? 

Since you are probably not the parent of a PMH student, you not have 
an^rs to ail of these questions. Let's try another t±iat you may have sane 
partial answers for: ^ 

WHAT GAN LQGAt SCHOOL DISTRICTS AND HRS DO Ta HDRE 
e^INUm TO SERVICE PINNING FOR RIH STUDENTS? 

in light of the legal requirements you ha^ read afcut in this itpdule, hcsw 
many of the following "free" options deserve ojnsideratioh? 

EjGCAL SQ KOL DISTOICTS ^^HBS ; 

— ' ■ V 

• Share service plan docunents with E^arentsLL perrnissibh 

• Develop a single service plan that neets the requirernehts of both 
agencies 

• Participate in each btfer's annual reviews or oxnbine reviews into one 
meeting 

m Agree on oambn or corplonentary goals, objectives, and inethodoiogies 

• Agree on how goals and objectives are to be written 

• Goordinate tiirielines for the acooitlplishrTent of ^is and objectii'es 

• Share evaluation results with parental pentdssibh 

• &ieourage appropriate personnel to ooordinata educational and training 
activities 
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MODULE 2 



n 

Write yeur ansi«rs to these questions 
an a separate sheet. Gheek yeur - 
answers with thase that eeme after the 
quest ians. 



1. Local school districts and F5?S districts cover: 

a. the saine geographic areas 

b. different geographic areas 

2. Florida is divided into HRS districts. 

a. 12 c. 11 

b. 10 d. 9 

3. HRS district 3 serves school districts^ vSiich is the most served 

by any HRS district. 

a. 10 c. 14 

b. 12 d. 16 

4. district 10 enconpasses one school district. This district is: 

a. Brward c. Hillsborough 

b, Dade d. Orange 

5. HRS district staff marfcers report to , who report to . 

a. District administrators; the Program Supervisor ' 

b. D.lrect Services Si¥)ervisors; the Program Gbordihatbr or the district 
admihi s tr atbr 

c. District St^^ervisors; the HRS assistant secretary 

6. School district policies are approved by 
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7. What c3o these abbreviations stand for? 

a. eFR d. F.A.C. 

b. P.L. e. SBER 
e. F.S. 

8. Which stateiT^ts accurately refiert the ways federal regulations and 
state laws and rules develop? _ 

a. New federal laws itHy lead to the develofxrent of new state laws. 

b. New state laws always lead to revisions in federal laws and 
regulations . 

c. New or revised federal laws may lead to revisions in state laws. 

d. State laws may be developed without a federal law as a basis. 

e. State rules are detailed specifications of a state law's reijUixe- 
trents . 

9 on your sheet, write "SD," "^S," or "ICI'/m, " to indicate' ^le^^^^ 

thateach requiranent applies to. Sone regulations may apply to nore 
than one agency. 

a. A v^itten habilitation plan for ea^ individual 

b. ^tonthly review of service plans 

c. A written individualized educational program for each iiidividuai 

d. A noting of agency personnel to develop individual service plans 

e. At least annual review of service plans 
. f . A written "plan of care" 

g. A service plan using a standardized forrnat 

h. Service plans that include annual goals 

i. Service plans that include stateitents of specific services to be 
provided 

10. on your answer sheet, write the nane of the document for each of the 
definitions given felow: 



a. ^ individualized prescriptive plan v^itten by ah ^.-'^t^ 
team of ICF/MR_ service providers to nrplement an ICF/MR client _4 
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b. 'The vvritten service document that state arS. federal . laws require 
for every student. enrolled in ah exceptional education program. 

c. Ah individualized prescriptive plan written for each te^^ldftmntal 

Servicjes client. The plan identifies client heeds and 

authorizes the ejq^enditure of state funds. to provide services. The 
plan describes a_ client's present level of functioning or develop- 
ment in each applicable program or service area and lists annual 
goals for client perforrriahce . 

11. On your answer sheet, write "anhually," "setii-annually, " "quarterly," 
or "rrohthly" to indicate how dfteil individual service plans must be 
reviewed . 

a. lEP 

b. HRS Developrrfsntal Services hab plan 

c. ICT/MR hab plan 

12- Each agency requires or ejects certain people to attend annual reviews 
of service plans. On your ansv^r sheet, write "SD," "IS^S^" or "ICF/MR" 
to indicate the agency that requires the fo1:16w:tng participants at 
these meetings: 

a. the student (or client) 

b. the parents or guardian 

c. the student's teacher 

d. Mi staff and outside professional team members involved in the 
student's program 

e. A ccmnittee cxxpbsed of specific representatives and staff iteitibsrs 

f . A local school district representative 
Answers to Mjdule 2 SelfnCheck: 



1. 


b 




8. a> 


Cj_d,_e 


2. 


c 




9. a. 


HRS^ ICF/MR 


3- 


d 




b. 


ICF/MR 


4. 


a 




c. 


SD 


5. 


b 




d. 


SD, HRS, ICF/MR 


6. 


b 




e. 


SDj, HRS ICF/MR 


7. 


a. 


Oode of Federal Regulations 


f . 


ICF/MR 




b. 


Public Law 


g- 


HRS, ICF/MR 




c. 


Florida Statutes 


h. 


SD, HRS, ICF/MR 




d. 


Florida Administrative Code 


i. 


SD, mS, ICF/MR 
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Answers to M3dule 2 Shal£ 



10. a- Activis Treatment Plan (ATP) 

b- Individual Educational Program (lEP) 

c- Habilitation (hab) plan 

11. a. Annually 

b. Annually, semi-annually 

c. Annually, quarterly, rrbnthly 

12. a. SD (vrtien appropriate), HRS, ICF/MR 

b. SD, HRS, ICF/m - . 

c. SD ilK^i ard ICF/Mte often invite teachers to attend annual 
revi^; fx^wever, teachers are hot legally required to attend) 

d. ICF/m 
e . HRS 

f. SD 



Again, Sie last and jxDssibly nbst iirpbrtant question that might have been 
added to your self -check is: "What is the payoff when school districts and 
WtS help each other carply with the legal requirariehts for developing 
individual service plans for Plffl students?" 

The following case exanple is a f ictibhalized acbbuht of vi^iat can 
when agencies cooperate. 



Jerony , _ v^TO is hcv/ 9 
years old, was born 
with spina bif ia (rt^lo- 



ahd profound msntal retarda- 
tion. Intnsdiately after 

Jererry's birth, he received 
an operation to conduct ex- 
cessive brain fliiid into his 
heart, where it could be 
absorbed the blood, 
after the first ojDeration, Jeranv^ 
also received surgery to alleviate 
back and urinary tract prbblans. 

As an infant, Jeresny received an__ihdi- 
vidualized program at tt^ local United 
eerebrai Palsy Association. At age 3, he 
began a public pre-schbbl program at a local 
school. Because of JerCTiy's ejdiensx^ nedical, 
n^tal, and physical .disabilities, his parents felt^ 
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school personnel^ and ICF/MR staff decided t±iat Jer^tty's public school pro- 
gram was still the rrost appropriate educational setting, 

Jeremy ' s nodical diagnosis and functional level both suggested a need for 
maximum comnunication between the ICF/MR and the school. Wie iCF/^ ad- 
ministratxjr also explained to the school principal certain iCF/^^ regula- 
tions for monthly progress reports^ the v^iting pf behavioral objectives > 
and attendance by service provid at annual hab plan reviews. "The prin- 
cipal, Jerony's teacher, and. the ICF/MR administrator agreed oh the follw- 
ing coordination procedures: 

The teacher would provide the ICF/lVR with daily reports 
on Jerony's f ood arx3 fluid iht^e, body elimination, 
arri other maintenance pixxjr^ns . 

2; Both the sclx)ol and the ICF/MR \AXDuld provide daily 
cobrdihated physical therapy. 

3i Jerory's teacher and therapists v^uld keep daily and 

rtbnthly graphs of Jerary's progress tcward goals listed 
on Jerony's hab plan. 



The cbllectibn of daily _ahd irbhthly data helped the ICF/MR iteet its legal 
reqiiirarients, but transferring data from public school data sheet to those 
used by the ICF/MR was a tiine-cx>hsiJrLLhg task. 

The school principal, Jererry's teacher, and the ICF/MR administrator de- 
cided that a dartriDh recording form would substantially reduce the paperv^rk 
involved. The three also discussed the possibility of rarbinijig^ the annual 
lEP and hab plan reviews into one itfeeting and coordinating the writing of 
shortrterm objectives. 

All of these coordination procedures are currently in effect. Siey ensure 
that Jeremy: 

1. receives sufficient food to maintain his body weight; 

2. receives sufficient liquids to prevent dehydration; 

3. remains free of b(^^l and urinary cxxtplicatidns; 

4. receives the repositioning he needs to prevent bed 
sores and associated infections; 

5. is guaranteed dbbrdihated, mutually reinforcing services. 

T!he school principal, teacher > and other professional staff realize that 
they are rot legally required to help the ICF/MR meet its regulations, but 
they also believe that> in Jerar^'s case, coordinated care and training are 
essential to his well-being and develcpnent. |— 



EKLC 



POSTTEST 



TODULE 2 



1. 

2. 
3. 



5. 
6. 



9, 
IG), 




Oh a separate sheet, answer these 
questions without pipping back _ 
through the module or looking ahead 
to the answers, "ITien cheek your 
answers with those that follow the 
pdsttest to find out vrtiich parts 
you should review. Review those 
parts for any answers j^u missed 
and, for related ihforTTvation^ look 
iri A Resource Manual for the Develc^- 
rtent^^and-JBvaiuatton of Special Pro^ 
grams for Exceptional st udentSr^^^fcu: 
XTL-nJ: Interagency Service^lags 
fo^^rofoundly Ifentally Handicapped . 



How many HRS districts does Florida have? 
How many county school districts are there? 

How many school districts are in the largest HRS district? The 
smallest? 

The organizational structures of Florida's public school systanand_ 
HRS are different. Which structure places irore responsibility at the 
local level? 

and state • 



Federal laws may lead to the creation of federal _ 

Which of the following abbreviations refer to stateJaws and rules? 

a. P.L. b. F.S. c. CFR d. FAG e. SBER 

Laws regarding the education of handicapped stucants; services to the 
developmehtaiiy disabled; HRS residential facilities; and ICF/MRs 
affect different agencies / tut they can all apply to ] _• 

Fedefai and state laws require local s^»oi districts to deyelc^ 
written service plans. Which plans would these students have? 
a; ft student enrolled in public school who is not an HRS client 

b. A PMH stxideht wto is an HRS client - 

c. A PMH student who is an HRS client and wto lives in an ICF/MR 

All of these plans itiust he reviewed at least . 

Which plans must be revi^ssed — 

a. Every 6 itonths? 

b. Every 3 ittinths? 

c. Every ittsnth? 

11. Bo*-h i^s and Jrab plans must cbhtairi lorig-terfrt 



Both the 
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12. Which plan must be writteia bri a standardized form? 

13. ICF/MRs use two written ddctOTants to fulfill the legal r^xjuirements 
for a "written plan of care." Vftiat aire -these two documents? 

14. V^ich plan(s) must indicate all services to be provided? 

15. Wiat is a Qualified ^fental Retardation Professional ((^4RP) ? 

16. Wiich terms fit the following definitions: 

a. A term used iji Florida J.aw to describe j:hi and adults v*jo 
exhibit disorders or syndromes caused by retardation, cerebral 

b. A process by v\^ch a client is assisted, to acquire and maintain 
those life ^iiis vSidi enable him to cope nr)re effectively with 
the danands of his cbrBdition arid environment and to raise the _ 
level of his physical, nehtal, and social efficency._ It includes , 
but is not limited to, programs of formal structured education 
and treatment [S. 393.063a4), F,S.] _ _ _ 

c. An indivic3ualized prescriptive plan written\by ah_ interdisciplinary 
team of ICF/MR service providers to iirplCTieht ah ICF/MR client's 
habilitatibn plan. 

d. Those HPS staff moribers ahd_ service providers who meet to develcp 
and review a habilitatibn plan for a E)evelbpinehtal Services client. 

17. "C5utside_ professional team iroribers" are required to attend one type 
of annual review. Which one? 

18. Vfliich of the folldwihg dddperative procedures do state and federal 
laws permit? _ _ _ ^ 

a. Peveloptreht of single service plan for HRS school districts 

b. Agreen^t on service plan goals and objectives 

c. Sharing of service plan docimsnts with parental permission 

d. Joint reviews of service plans 

e. Coordination of educational and training activities 



ANSWERS TO PdSTTEST 



1. 11 

2. 67 

3. 16; 1 

4 . public school system 

5. regulations; laws 

6. b^ d; e 

7. PMH students 

8. a. an IIP 

b. an lEP and a hab plan 

c. an lEP, a hab plan, ^d an MP 

9. annually 
10. a. hab plan 



QBJEJcrryE 



1 

1 • 
1 

i 

2 
2 
2 
2 



2 
2 



ANSWERS TO POSTTEST, CXa^^ 



11. ^als; ahriual 

12. ' ms hab plan - 

13. Tte HRS hab plan and the Active Treatment Plan 

14. lEPs and hab plans ' 

15. The professional in an iGF/MR v*io is re^nsible 
for the managonent of residents' programs 

16. a. Developrentally disabled 

b. Habilitatior^ 

c. Active Treatinent Phm " 

d. Habilitation Planning Cfarro 1 __ 

17. The hab plan anntial review for ah ICF/MR 
resident 

18. ^.a; b; c; d; e 



SERVIGE PLANNING MCDUl£ 3 

PREVIEW 

You^are now half Qirough this training program. The objectives in the 
ccmng module conbentf ate oh tfe caiffferent SociinBnts used in serv?jig planning 
for stu^nts. But before^^u nbve ahead, pause to look over this suninaxy 
of sane of the key concepts you have airea<^ learned frcin nbdules 1 and 2; 




+ 




tH l'S\il\» Nl til Ml M in ASO 



Ihe profoundly mentally hahdicap^Ded (Pl^) students served by Florida's 
public school systen are ehildr^ and youth who-- 

• are pre-kindergarten and schobl-aged 

• have a measured intelligence that generally falls below 
5 or iTore standard deviations belcw the mean 



have ihtellect'jai and adaptive behaviors that are 



• exhibit adav'J.ve behavior that falls below age and 
cultural expectations 

• need special instruction or special education services 

Although school district and DOE perr<3rihel most often use the acronym 
PMH> HRS personnel hav^e other _acrbh for. the sane population^ such, as MR 
(mentally retarded) PMR (profoundly mentally retarded) and ED (develcprteh-- 
tally disabled) . 



TKRFS^ is the drg.^izational unit within t±ie DQE that is responsible for 
guiding the develcpnent of programs for exceptional students, including PMH 
students. 



Different school districts use different proc^ures for developing lEPs. 
*They may follow a model that is — 

• school-bas^; 

• oentrai-office^based; or 

• based oh shared deeisibh making 
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Different sch -is may use different fomats for lEPs; HPS aiso_ de- 
velops lEPs for PMH clients below age 22 who are.not enrolled xn public 
school. The HPS deveiopreht and review. processes for lEPs are different 
frcxTi the procedures that local school districts use. 

13'aII HRS districts are required to use the sane hab plan format. This_ 
plan lists all of the services a cl.-i.eht is to receive, uiciuding the education^ 
al program, ms personnel often ua. school district iEPs^for the part pfthe^^^ 
hab plan that descriJDes educational goals and objectives for school-aged clients. 

Many Pl*i students are also I«S Developnental Services clients. These 
sttidehts have: 

• a public school lEP that authorizes particular 
educational services 

* 

m an HES hab.plari that authorizes additional 
residential arid st^rport services 

• an ATP if the student lives in a iCF/MR. The 
ATP is ari additional plan that ^lows how the 
student's hab plan will be canried out. 



-- - The 5raani2atiohai structures and lines of authority are different for 
local school districts and HRS districts. School districts have ^more^uton- 
^ in inaking decisions about policies and procedures than HRS districts do. 
Reporting systens within these organizations are different, as are the geo- 
graphic fcbundaries of school and HRS districts. 



Federal laws and regulations and state laws and rules haye established 

requironents for lEPs and hab plans. Many of these requirorents are am-, 
patible and allow personnel of local school districts and HRS districts to 
coordinate the deveroprnent of service plans if they choose. 

^( ^e I^, the hab plan, and tte ATP are related in the following ways: 

• The school ^sten SP is a raanagCTieht tcxDl that 
reflects ill educational and related services. 

m The hab plan is an HRS rnariageirent tool that 
reflerts all the services the client is to 
receive, including ^ucatibri. 

• 'The is an additional it^agement tool that 
describes hDW the services on a client's hab 
plan will be carried but. 

Ssoth lEPs and hab plaris must be periodically reviewed. The review 
sc3iedtiles, howevfer/are different for each plan: 
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m Public school B^s can be reviewed at any time 
during the yeex to acooniTodate i±ie . reguireniehts 
for an an nual or more frequent review. 

• The hab plan must be reviewed every 6 nohths 
(the sani-arrnuai review) aiid every 12 nohths _ 
before or at the anniversary date of the hab plan. 

• The iGF/MR hab plan must be. rwiewed npnthly ^ 
quarterly y and annually . I^ie dates ^f these 
reviews are deterrnined by tJ^e date of the client's 
admission to the facility. 

I^T In actual practice, both local school districts and HRS ODntinviously 
review student or client progress. The laws simply identify the times that 
the service plans rm.ist be forrnaiiy reviewed and docurnanted. 



Finally, the participants vfc are legally required to participate in 

service planning are different. Except for. ICF/MI^ that require all .service 
providers (including those outside the facilities) to attend annual reviews, 
TOS and school district participants; consist of personnel within each agency 
and the parents or guardians of students or clients. 

Do you feel comfortable with this checklist of vftiat you have alreac^ 
covered? If not, irevi^ the concepts that are /not quite clear by looking 
back at ntxiules 1/and 2. If you feel confident that you understand these 
concepts, irove gu^to your list of objectives for this rriDdule. 
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QBJEGTIVES 
Reeognize-- 

the planning processes for lEPs and l^b plans * 

2. Differences in the numr of required service plan reviews and the 
scheduling of these reviiews. 

3. ConTDonents of the different service plans. 

Relationships cirbBg trje different service plans for m students. 



PRFFSI 




^ Check your Icribwledge about the PAfSNS^ 
m PLANNING objectives for Module 3 by 
writing ansv^rs to the pretest quest- 
ions bh a separate sheet. 

Bf Gheck _yoi:ar ansv^^rs against the ones 
that follow the test. 

ST Mark the questions you nussed and use 
your results to decide which parts of 
ftxJule 3 will reqioire most of your 
time and effort. 



QUESTICWS: I^-^IRENCE PAGES 



The p>larihihg processes for developing lEDPS and hab 62 
plans follow the same basic cycle. The second 
step in this cycle wuld be to inplemsnt the 
service plan. What would steps 1, 3, and 4 be? 

Florida and federal laws require at least annual i53 
review of lEPs. When may* these reviews take place? 



3. A PMH student ^s IEP must be in effect at the 63 
beginning of everj- 

4. Wien are annual reviews of hab plans generally 63 
scheduled? 

5. in iCF/f^fiRs, monthly revi^s of and 63 

are often corrfcined. 

6. When changes are needed in a Efevelopmental Services 63 
client's hab plan, tiie social wrker assigned as 

case manager must make 'ah to the hab plan. 

7. Developrrental Services has other plans for clients 66 
in addition to the hab plan and the ATP. When 

TOuld a client have ah HPS lEP? • 

8. Wbuld a PMH__studeht ever have bbth a public school 66 
lEP and an HRS lEP? Why or \Aiy rot? 

9. Miich part of the hab plan does the public sctool 76 
lEP relate to? 



10. Does ^ public school lEP have to address the same 76 
skill areas as those listed on the hab plan? Why 
or vdiv not? - — - 



11. Write "lEP/' "HP" (for hah' plan) , or "both"_tb 
indicate which plan(sj must include the follow- 



a. present level of performance 

b. annual goals for sti^ent progress 

c. specific services to be provided 

d. a time-line for the acconplishirient of goals 
arid objectives 

12. P*iich of the following assessn^ts rniist bs 
included on a hab plan? 

a. psychological 

b. medical 

c. basic acadenics 

d. type of residential setting required 

e. the client's ability to give consent 

13. Does HRS have tb_ provide all of the services 
indicated on a client's hab plan? 

14. Which of the following have to sign the hab plan? 

a. the hab plan cxmriittee chairperson 

b, the social worker 
. c, the client 

d. the parent or guardian 

e. others attending the rreeting 

15. What does the Certificate of Eligibility page of 
the hab plan refer to? 

16. I^e Medicaid inforrotion page of the hab piSi 
/^dicates a client's eligibility for which t)^ 
of residential placen:eht? ^ 



xng: 
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rs^rEnge pages 



17. Which of the followirig plans list short- term 76-77 
objectives and teaching strategies? 

a. lEP 

b. hab plan 

c. Inplementation plan 



d. ATP 



1. Step 1: E)evelop the plan; _Step 3: Review; Step 4: Revise 

2. Any tire during the calendar year, up to the anniversary date of 
the lEP. 

3. school year _ _ _ 

4. As close to the anniversary date of the hab plan as possible. 

5. hab plans; ATPs 

6. addendum _ ^ 

7. When the client is_beldw age 22 and is receiving educational 
services through HRS. 

8. No. Only the_agenc^ pro\ « ding' educational services perpares 
a student's lEP. . ' 

0. Section C of the hab plan's measuronent categories, which appear 
on the Evaluation/Goals page of the hab plan. 

10. No. The laws relating^to the tro documents do not require that 
zhe same- skill areas be addressed. 

11. a. both 

b. both . ' 

c. both 

d. both 

12; a-e are a" required assessments 

1:.'. No. The b plan must list all the sei vices a a. lent ricjeds, 
but r§RS is not required to provide ser^j-ice? when resc-urces 
for these services are not available. 

14. o- -" must all sign , the hab plan. _ 

15. a Vient's eligibility to be classified as developttrtdlly 
di'-. ,led 

15. ICF/NIR 
17. c; d 




I 
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DDcuprosajsffi in service planning n 

Qfejeetive 1: Re cognize the planning preeess for lEPs md hab plons^ 

The planning procedures for lEPs arid hab plans follow the sane cycle: 



THE 
SERVICE 








REVIEW 


► 




► 




Because different agencies carry out these pr^edures and follow aifferent 
regulations, the exact processes used and schedules for these procedures may 
be different. The cycle, however, is the same. 



*jective 2: Recognize dlfferenees in the nuiter of required service plan 
reviews and in the scheduling of these reviews. ^ 



Do you reinanber the different legal requirenents for service plan reviews? 



lEP 


Hab Plan 


IGF/MR Hab Plan 


annual review 


annual review 


annual review 




senii-annuai review 




« 




quarterly review 




monthly review 



In addition to these differences, there are differences in the ways these 
reviews are scheduled. 
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DOCUMENTS USED IN SERVICE PUNNING 



rtiDULE5 



• The annual review of ip^s may be schedui^ any time 
during the ^nlendar year or at the anniversary date 

of the lEP. Whatever the date, an iEP must be in ^^ 
effect at the beginning of each schcK)! year. Because 
^^^.■y^is flexibility, some schools schedule iEP reviews 

schedule these meetings month- to -month throughout the 
yerr; 

• Annual reviews of tSiS hab plans generaily are scheduled 
as close to the anniversary date as r:>^\-:.3ib±e (they may 
also be earlier). Itie semi-ann^ial rev:'ews generally 
take place six months after tl^iG iuitdation date on the 
hab plan. Because clients i^y enter the Develbpnental 
Services Program at any time, o»intial and SQTU.-annual 
reviews are scheduled for different students every rrbnth. 

Regulations affecting ICF/MRs require that these facilities review their hab 
plans and ATPs every iriDhth. lb sinplify scheduling^ hab plan and f^TP meet- 
ings are often combined. 

EXPtORATlQN i: What de yeu fcriQw gtout annuai reviews? 



1. When are annual reviews of lEPs conducted lii your school 
(or the schools in your district) ? Are they conducted 
every rranth, over a period of four or five irontlis, or 
during T^ril or May? 

2. Who usually participates in these reviews? 

3. What arrangements are made to prepare for these meetings? 

4. Are the hab plan reviews for your PNffl students held at 
the school or eisev\^ere? 

5. Does anyone from the school go to these meetings? Why 
or why rbt? 



NG^: Sometimes reviews of ^S's^resuit 
in changes of annual goals, Siort-term 
objectives, or services to be provided. 
When this happens, the HRS social worker 
will want to add ah addendum to the 
student '_s hab plan. A plione call to the 
PMH student's case manager will set this 
HRS process in motion. 
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DOCUMENTS USE D IN SERVICE PLANNING 



MODULE 3 



Objective 3: Recognize corrponents o f the dif ferent service plans. 



YOU might now be askir.q yourself, "What can local school systei^ns ^.nd ^o 
to give irore continuity to the review process for Pt€i students? One niaaor 
step in the rigiit direction is to ha^^ perKJnnel become fanuliar^ with the 
ccttponents of iS>s, hab plans, arid ATPs. TTiis ki^iedge will help staff 
itertters understand how the various ccttponents affect educational services 
and how a school's educational services tie in with the other services a PMH 
Student receives, : 



So, let's review the purposes and basic rontent of scho... district and HRS 
planning documents . ; 



The is the service planning 
doct^Jt that Reifies educa- 
tional Igoals, objectives, arxa re- 
lated _ferv ices to meet needs iden- 
tified through assessment and evai- 
uatibri of the PMH student's present 
perforrriance and capabilities. 

The IiTTplgnentatio n is the 

dbcun^t that outlines the 
specific instructional sequences 
to be follw^ed in Jdie delivery 
of educational services listed on 
the lEP. 

The hab-pl^ is the service plan- 
ning document that specif ies .goals 
and servi^s to meet needs .identi- 
fied through assessment and 
evaluation of the PMH stiiaent^s 
present performance and capabili- 
ties. 

> Ifie Active Treatment Plan is the 

irriiVidualized plan used in 
that outlines short-term objectives 
to be achieved in the delivery of 
services listed. on the resident's 
hab plan. 



The HRS lEP-^^ IPP (Individual Program 
Plan) are other liTplenraitation pia^ 
clients receiving different HRS services. 
These plans are not for PMH schcol-aged 
stude^ and do not affect the coordina- 
tion vjf lEPs and hab plans. 



individual Program Plan 



Active Treatment Plan 



Developmental Services 
Habilitation Plan 



Implementation Plan 



Individual Educational 
Plan 
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BeOfEhfTS USB m SERVICE PLANNING I^UbE 5 

Now lot's review the legally required cctt^ of an lEP and see where 

these are found on a sartple f orrn'. ; SBER 6A-6. 331 and P.L. 94-142 require 'that 
an lEP contain statiements or verification of: 

m Present level of perforrnance 

• Ann^j^i .^oals ; 

• Shoi' uerm objectives 

« Spe-cific educational services to be provided 
Related services to be provided 

• Date ser\'ices will begin 
jective criteria 

Evaluation procedures and schedules ^ 

Attendance 'by school- district representative, 
parentis), student, teacher > and evaluation specialist - 



EXPtORATIQN 2: Vihot are thg eenpenents "ef on lEP? 



WRITE THE iWSWmRS TO T[ffi FOt^Om^ Qt^STiCWS ^ A SS^ARATO SffiET OF PAi^. 
IX) mr WRITE IN THIS B3GK. 

1. Look at the sanple lEP on pages ,57-68, \^^^ich has different t> 
sections numbered. Find the section that shews each of the 



a. present level of perfbrniahce 

b. annual goals / 

c. short- tern objectives 

d. specific educational and related services to be provided 

e. date services will fcfegin 

f. duration of services 

g; objective criteria , . 

h. evaluation procedures and sciieduies 

i. attendance by a school distxict representative, 
parents, student, teacher, and evaluaticgi specialist 
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DOCUMBirS USED IN SERVICE PLANNING 



BCPIdORATION 2. CONTINUED 




2. 



What other ijiforrnatidn is included on the saitpjte lEP that 
is rot legally required? . / 



3. 



If 5' annual goals v?ere written for a P^fi stufeit, at least 
how rrahy pages would the lEP have? 



4. 



Local- school districts inay not have formats ,^ust like 
the saitple. How is the lEP us^ by your s^^l district 
different frctti the sanple? 



"me following questions regarding lEPs ore answered for you. Do not 
write anything down, but think of your own answer before looking at 
the responses. 

Q. Wten wDul^d a PMH student have an HRS lEP? 

iS.. When the student is and^r age 22 and is not receiving educational 
services from a local school system, 

Q. Aie scliooi systan and HRS lEPs the sane? 

A. Both Sui t contain the same legally required in forrmt ion. The wags 
in which the two ager a±<js develop and use their lEPs varg , however 

Q. Wbuld a_schobl-aged pm student have both a public school lEP and 
an HRS lEP? . * . 

A. No. A school-aged student will have 9^^y_a_P?^l^c: school lEP. 
HRS may provide educational services tor their clients unless the 
local school district is providing these services. 
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Student Saaie_ 
Student ID* ~ 



DOB 



Current Assignment 



EXCEPTIONAL 'vDOCSTION ASSIGNMENT(S): 



FLORIDA 

ATI 



INITIATION 
DATE 



ANTICIPATED 





(Location / Prograii / Orgahizatibh / Time) 
RELATED SERVICES: 




_ _ _ DATES 
Initial lEP / 



Current lEP — -I- 



lEP Review / 
4 



PERSON RESPONSIBLE 




EXTENT TO WHICH St^WT MILL PARTICIPATE IN BASIC OR VOCATIONAL DSE OF DOUBLE BASIC COST FACTOR FOR FULL-TIME STUDENTS: 
EDUCATION: (Specify required special aids, services, or eqiiipibeht) 



Subject 



hours/Z of time : Subject hours/J! of time 



Vbcatlbhal Education 



Physical Education — 'Regular —Adaptive • 

IN ATTENDANCE AT lEP MEETING: Signature Date Signature Date 

LEA Representative (Title: ) / - / 

Parentis)^ Cuatdian(s) or Surrogate Parent(s) 

Student 

Teachef(8) 

Evaluatdr(8) * - _ _ 

bther(8j ^^g^ :-- - -- ^ 





n 



student iD > i- 
Excepcional Education ABslgnnent; 



EVALUATION OF SHORtXtERM INSTRUCTlONAt OBJECTIVES 




Evaluation Proceduras 
and Schedule to be iiaed 



Reeulta/Date 
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DDCUREm-S USE) IN SERVICE PLANNING 



MODULE 3 




inents of d hdb f5lan? 



V 



LCOK^VER THE TOUXWING PAGES OF AN HPS HAB PLAN (SEVEPAL IKSTOUCTIONAL 
PAGES HAVE BEEN LEFT OUT) AND DDGATE THESE LEGALLY REQUIRED CO^M^IENTS: 



• A statoTient of the client's eligibility for servibes 



• Annual goals arid services needed 

i' The client's assessment in specific categories such as 

psychological, itedical/ basic academics, type of residential 
setting required, and ability to give consent 

• Projected assessrnsnt dates 

• Attendance by the client 

• Attendance by the client's parent or guardian 



You did not find specific references to psychological, medical, and 
academic asses53T>ents. V^en a hab plan is caipieted, these assesanents 
appear on the evaluation/goals page in one of four liieasurement categories. 
These categories are: 



A statement of the client's present performance level 



Section A 



S ection C 




• Basic acadCTiic skills 



• psychosocial 



c Self-care skills 



• dental 



• nursing 



9 medical 



• Daily living skills 

m Human growth and development 

• C!cninuriicatibri skills 




• Social skills 



• occipational therapy 
• : lei sure- time activities 



• M|tdr skills 

# Job-related skills 



Section B 




• justification of reccntnerided 
residential setting 

• long-range optimal plan 



• Ability to give infoitned 

consent to receive the services 
described on the hab plan 
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biSTRlCt _ 
DEVELOPMENTftL SERViCES PROGRAM HAB PLAN 
DEMOGRAPHIC DATA 

Current flab Plan Date_ 
Reassessed pate 
ReaSSessed_Date 



Name- 



Projected Full HPC Date^ 
2. SSl - - 



Mailing ^ _ ^, \ \ u. 

3. Address 4. Medicaid I v 

> / 

Guardian/ - " ^ ^ ^ • / i-'K 

6; N^x^-of-Kin - 5. Date of Birth_^2 _CA. 

7 



- , V ■ _ County 

Address • ' -. - . 

Primary DisabiUtyr ' 9: Secondary Disability: 



_Autism • 
_Ce^ei>ral Palsy 

Epilepsy 
-High Developmental Risk 

Mental Retardation 



State of 

10. "Legal Status Resldency^^^ 

11. Eligible for Services: 393, Florida Statutes ^Yes No 

^ public Lav* 95-602 Yes— No 



12. Social Worker 



13. HPC Chairperson — 

14. Current Residence Type_ ^ ~ 

11.. ^Recommended Residence Types : 1. ^ • 

16. AUthdfizsd Level of Care: Optimal ^/ Interim^ { — 7 

Foster Care Group and RHC ICF/MR Level of C-.u 
Minimal A 



^Moderate ^ B 

Intensive 



; <^ /e \ of Care — - 

C 17. Approved / — / Denied / / 



- Uc Coordinator Date 

E 

page 1 of Pages 

HRS-DS Form 3033A, Sep 82 (dbsol:5tes previous editions) Page A 
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Mt:DICAlD'*lNFORMATION SHEET \- 
Ndme:__^^ Medicaid 1 Date: 

i. Categorical Eligibility: ^ 

HQ'. Date of Test: * x.Q. scores may. fluctuate, but do not. 

affect services. Tl^.e score ii used only for eligibility determination: 



Physical Handicap(s): — 

Behavioral Problem ( s J : -n 

1 

II. Client is SSI eligible and in need of: 

i 1. Active ICF/MR Treatment in accordance^ 7 ^ . 

with Chapter lDD-38, F.A.C. * '^Physician or Psychologist 



III. If II (1.), above is checked Level of Care Required (Refer to 
Definition on reverse side of page) 



-1 . Deve lopmcnta 1 /Resident ia 1 . 

2, Developmental/Institutional. 

-3 . Deve Ibpmehta 1 /Nbri-ambu latory . 

4. Deve lopment a I /Medica 1 . 



IV. Self Admihistratibh of Medication: 

(This item must be _ completed_ regard jess of whether the client takes 
medication at present or not . ) 

- — — 1 . Capable of sel f -administration of medication . 

2. Not capable of self-administration of medication. 

Chairperson or Physician Signature : 



\y , 

If _reconunended_placement _ i s_interim for this 12 month period, justify, 
then speci f y opt ima 1 placement . 



Page 2 of Pages 



HRS-bS Form 3033B, Sep 82 (Obsbletes previbus editions) Page B 
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iiiSTRtCT 

DEVEtOPMENTAt SERVICES PROGRAM HABiLii.itIC« PLAN 
CERTIFICSIE Of ELIGIBILITY 
p:l: 95-602 



laiiie 



Date- 



:he abov.-na.ed client has received an interaisclpllnary evaluation and the results of the evalu.rio. substantiate that 

(t) The client is « risk pftoing devel,^.entaliy disabled; the physIcianY:staternent h attached ^ES __N0 
(if this is checked "YES" It is not necessary to complete (ID through (VI).) 



(ID The client. has. a chronic_dlsability which is attributable to a mental or physical impairniMt 
or a contbination of both 

(lil) Manifested before^the person atEalhed Ewency-two years of age 
(IV) WtU likely continue indefinitely 

(Vj wiii result in substantial fuhcctoiial tiiiiitations in three or more of the following 
areas of roajor Ufe activity: 



-YES 
JES 
-YES 



NO 



5. 



Jelf-Care 2. 

:: Eating-Drinking 
I iiygitne. 
Grooming 



^Mobility . 6. 
Movement ' _ ^ - 

- Cross Motor CoriEroI 

- Fine Motor Control 



Jeceptive and__ ___ 3. 
"Expressive Language 

Receptive 

Expressive 



-Self Direction 7; 
" Interpersonal/ 

Family. Relations 

InlEtattve 



_^Learhihg 
Cognition 

' Retention 

Pre^Acadesic.Skills 
Acadpic Skills 



4. ^Economic Self- 

Sufflciency 
— ■ Pre-Vocatiotial/- 
Vocational Skills 

Job Finding_ _ 

Work Adjustment 



Capa9dty for Independent living 
]^ Hoaaekeiplng 
Honey^^nageroe^ 

Using Community Resources 



(VI) The individual's disability (does) (does not) reflect_a.need for a combination and sequence o^special. 
interdisciplinary or generic care, treatment, or other services which are either lifelong or of an 
extended duration 



(Vil) . ' The client Is eligible. YES_ N 



HPC Chairperson 
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liX7VUJATI0N/cyJAI5 



-DAll:- 



hVALUATlON 



GOAI. 



Prigo-^of - Pages 

in<.s-DS ivmn 1033C, Sep 82 (Replaces May 80 edition which may be used) Page C 



Si 



SIGNATURE PAGE 



Name 



SSfl 



i)atc 



DaCe 



HPC CUatrperson 



Social Worker 



slgriatGre of OChefs Wlu> Attended HPC Meeting: 



Date 
Date 

Date^ 

DattT 

Date 

Date" 

Date " 

Dace 



Name 



Name 



Name 



Name 



Name 



Name 



Distribution Ztst 
Client 



Date Sent 

'iDate Sent 
Others : 

Date Sent 
Date Sent 



Parent /Guard Ian 



Name 



Name 



Date Sent 



Name 



Title 



Title 



Tide 



Title 



Title 



Title 



Client 



parent/Guardian 
Reassessed 



Reassessed 



Case Manager 



Case Manager 



Date Sent 



Date Senc 



TlEle 



Title 



Title 



title 



Sgericy 



Agency 



Agency 



Agency 



Agency 



Agency 



Date 



Date 
^Home District 

-Residential Vendor 



Agency 



Agency 



Agency 



Th. Duroose of this hablUtatlori plan Is to Identlfy.and prescribe all of the ^ 

oc a ' en«tlonaK_and cognU H..d. of the "^^^^^^^^^.^^ve y 

to'the availability of the serylce_s_gr the resources to -^^^-'^ ^le 
of the services depends on whether the services and the funds are o 



Page — ^ f — Pages 

HRS-DS Form 3013D. Sep 82 (Obsolctos previous odjtl(.ns) . ^ 



DOCUMENTS USE) IN SE RVICE PUNNIN G 



mLE3 



N'ow, wso tlh,^ sanple hob plan to answer the fdlldwirig questibh:^. You do not 
Uixki to write your answers down. 

1. Is the hab plan longer or shorter than ail lEF^^ Vflly do you sl^ipose this 
is so? 

2. V/'iat types of residential facilities are mentioned on page B? 

i. [^n [)age B, what do "develdprriental/residential'' and "developrental/rredical 
refer to? 

4. I'^ind the page that refers to the client's classification as develojxnent- 
ally disabled. What kinds of impairment must the person have? 

"3. What is the stated purpose of the hab plan (page D) ? 

G. Does HRS have to provide all of the services indicated on the hab plan 
(page D) ? 

7 . Who receives copies of the hab plan (page D) ? 

QbJeQtive 4: Recognize the relationships ainng the different service plans 
for PMH students. 

E^PLGRATIGN U: Ftew are lEPs and Hab plans related? 

USE ^Iffi SAMPLE ifiP ON PAGES 67-68 AND 'MS SAi^I£ HAB PLAN ON PAGES. 7Q--74 TO 
ANSWER TIIE TOLDDWING QUESTIONS. DO NOT tJDOK AT AN ANSWER UOTIL YOU HAVE 

TiioUGi rr oi ' YOUR cM^ RESPoriSE. 

Q. IIow are lEPs like hab plans? 
A, m Each ^nujt include: 

1 . Annual goals for student or client progress 

2. Specific services to be provide! 

J. A time-lino for the accompli slmont of goals and objectives 
9 Each must be developed bg an inteTdisciplinaTg team 
m Each must be reviewed at least annual ; 



DGGUTOTS US3 IN SERVICE PLANNING 



MODULE 3 



D(PLQRATION OTINUED 



A. An lEP lists all of the educational related services a pm 

student is to receive, along with annual goals for student progress 
URS considers measurement category C the "educational" part of the 
bab plan. For clients enrolled in pui'lic school, MRS typically 
uses the public school lEP to represent Section C except when ?:he 
cii< t resides in an ICF/MR facility. An lEP may not addresr 
exnczti^ the same skill areas listed under Section C r however, 
becriuse local sctiool systems are not legally required to divide 
the JEP into the same catf^gories . PLAN 

• Basic acadanic skills 

• Self-care skills 

• Daily living skills 

• Human grcwth and developtfent 

• C5ontnunication skills 

• Social skills 
m MDtor skills 
m Job-related skills 



After an lEP is deveiof^ed, public school teachers use the annual goals and 
short-term objecti\^s on the lEP and may develop an irrplerrentation plan for 
the student. 



TFP 

All educational and related 
services 




IMPLEME2OTATIC^ PLAN 

The inp.l eiientaticph plan outlines 
the ihstructibrial sequences and 
sequential steps to be used in. 
achieving the short-term instruc- 
tional objectifies listed or. the 
student ' s lEP . Each dis. :ipl ine 
provide s a sei>'u:ate iirpionent a- 
tibh plan for tJic sams student. 



DOCUTOTS USED IN SERVICE PU\NNING 



rauLE 3 



k public school iirplernentatioh plan has no rc^ .ed forTrat> so teacSers 
and therapists devise their own forms on which they list instructional 
sequences and steps. 



/mT w: 



ft Pf^ student who lives in ah iQF/l^will also have ah ATP similar to a 
public school inplCTtehtation plan. An T(fP includes shoix-teriu objectives 
tliat address each annual goal on the hab plan, it also docuntents txaii'dng 
methods and activities to be used. 



HAB PLAN 



6 



ATP 

(only for ICfTmR resirlents) 

The ATP generally includes: 

V Short-term objectives related to 
the annual goals on the client '*s 
hab plan 

• staff persons responsible 
for conducting the training 
activities 

• The initiation anc3 duration dater; 
for service delivery 

• The dates t. .at short-^tex"ni 
objectives are to bei achieved 



LJ<e ."^rtvieme^ntation plans, ATPs are not sta„ iardized> although Develop .ehtal 
Se "trices recorrrrends th^ forrhat on the following pawa. 



ijTplanentation Dat e 
Projected Ccnpletion Date 



Habilitation Plan 


Short Teni Ctojective 


Service Provider 


Actual, Oonpletidn 


Goal 


(Name and Title) 


Date 








/ 











ACri\/'E TREA'MM PL?^ 



•\ME: 



EKLC 



Doarms uczD in service plan_ning 



MXJLEl 



Each discipline servinq an ICF/MR client develops its own ATP, and thus a 
PMI^ student will liave aii ATP consisting of rnultipie pages. I<^/^1R staff 
then develop an inplemsntation plan called a training record or program 
record for each client. 

You have seen that the public school inplementatibn. plan. outlines the ih~ 
structibnal sequences and steps _a teacher _br therapist will use. to achieve 
tlio short- terin objectives listed on a student's lEP. Ifcw are these elements 
similar to those of an ATP? 

f5i^ more information about similarities smong ti'ie public school and 

service plans^ page 63 of 5'our i^esource mariual .^ There you will find 

a chart that displays similarities and differences in ttecs^rements for: 

• present levels of performance 

• annual goal staterrents 

• shbrt~t.jrm objectives 

• criteria and evaluation procedures 

• initiation and .duration dates 

• special education 



In your review of -he chart, did you identify the fol l ^lng relationships! 
If not, re-examine the chart. 



RELATIOsISHIP 



Present Jjevels of School districts and HP.S differ in the_ assessments and 
Perfornlahce programs they conduct ^ out both the lEP and the hab plan 

incl le assessments of present levels of student per- 
formance. 



ADDITIONAL INFORMATION : 
An lEP's statements: 

• concentrate on educational performance 

• briefly suiiiidxize capabilities and skil^ levels 

• ;efer to curriculum categories such as "self-help" 

• vary in specificity nnd measr^ vab? ""lity 
hiib ; ^an's staterrents: 



ODMPONENT 



mrim^T'^ yss) in service plamning 




mw\£3 










RELATIONSHIP 





Present Levels of 
Per fonnaiice / Cont , 



Annual Goals 



Start- term 
dbiectives 



Criteria and 
Evaluation 



iTTust be in readily ui^erstandable terrm: 
cite the assessment tools used {with scrte ex* 
describe behaviors arrf limits on functioning 



Both lEPs and hab plans specify annual goals, but in 
different areas. 

^eiTie^gfe INFORMATION : 

Annual goals on both plans: 

• Ensure adequate planning 

• must reflect reas::>nable ex^ctaticn:3 for a student's 
performance Lt the end of one year 

• lr^ici£^W:ill areas or subjects or measurement 
^ categories \ (hab plan) 

• . stated in measiarable (lEP) and behavioral (hab 
plan) terms. Service goats, vfcLch describe servic s 
(such a-^- - ntal exams) rather than ej^)ected changes 
in behavicr, are exa??ptionr : 

• axe not written in cx)nsistent fon.Hits 



Whereas xEPs aiid ATPS include short-term o^^ 

the hab plan inclines only ann^ral goals and services 

expected. 

ADDITICmL INFORf^^K^ : 

Shd:-t-term obiecti^^ lor the lEP are steps ^t.w lead 
td^.vard the anr^l goal, '^le puL)lic school iirpleitenta- 
tlon plan and th :.fP list skills Li devpTcptienccil 
order. This helps persovi?-»el decide the sequence of 
ii-ist iv:±ion . "^ 



Thp I£P arid. ATP both must spe^ criteria for evalua- 
tion. The ATP also specifies of mastery; ^ ye lEI^ 
u-^i- 'Tho Tfr^ tmrcx^ ii 'i^lodtj c /aluaticn i: .ctyiiAres 



EKLC 



EDGUPOfra ilSED-JJtSERVIGE PbftNNING mWE 3 



QCMPO^IE^;T RELftTIONSHIP 



Criteria and ADDITIC8SIAL INFORMATION ; 
Evaluation _ . 

Prbceduires^ Cbht. The criteria specified bri 'ari ATP i nay include evalua- 

tlbri procedures^ just as th e iriitiatibri arid ei<pected 
ccrin'ietibh dates bri * he lEP are like the date of 
mastery to be ^)ecified bri the ATP. 



initxation and Thr- date education or training will begin is required 

Curat :on Dates for both iS's and ATPs, The ATP also requires a 

mastery date, vdiich is like the expecte.- corrpletion 

date for an ATP. 



Special E5:"^ucation Only tlie lEP requireo stotenents of the aniaui:;t of tijTie 
Regular Education the student will spend in different types of educa- 
Vbcational E^'uca- tional programs. 
tion 



SF^^^CHFQ^ me£E , 

Write your answers to these ques>:ic.is 




dh a separate sheet. Qieck you!- 
answers with those that core after 
the questions. 



1. 11^*G planning procedures for lEPs and hab plans foiiow the same cycle. 
jiVh^t are the four steps in this cycle? 

2. School district A schedules meetirigs to review the Ix:.Ps for all of 
thoir PMH students in April and >lay. School district B schedule: 
these meetings for different PMH studen^^s from irbnth to rronth through- 
out the year. Which school district follows acceptcible practice?; 



ir 



4. 



a. Sclxjol district A 

b. School district B 



c, Botfi A aiid B 

d. Neither A hbr B 



Public schcx)l and Sunlarid Center staff decide to schedul^ lEP and 
hab plan reviews to coincide. J:^ this good practice? Why or why 
rat? 

Which of tlie fblldwLig statenents ai'e correct? 

a. The laws require that IS^s be reviewed annually and semi-annually. 

b. ICT^/MRs must review their h^b plans annu:lly, sord-annuHlly, and 



c. ims hab plans mast be reviewed annually and semi-annually. 

d. lEPs must be reviewed annually. 

e. lEPs must zje reviewed quarterly. 

f . ICF/MR hab plans must be reviewed annually, quarterly, and 
iTDnthly. 



For each boir,^nent listed below, write lEP, iP (Snpl^ntation 
Plan) HP, or ATP on your paper to indicate whnch plans include 
the conponent. 

a. Student identification ini->rmation 

b. Annual goals 

c. Cxiucational services to be provided. 

d. Related servi-.;es to be provided 

e. Residential placenent 

f . Instructional sequences t be followed 
q. Present ievelc of performance 

h. SliorL-'term objectives 

i. ' EvalTiaticn procedures 

j. Classification as clevelopmsntally disabled 



ERIC 
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V^rite ''-PP, HP, or ATP on your paper to indicate the type of piem 
sliown. 



Iirplementation Dtite_ 



Projected Ccrpletion Date:: 



iLibilitatiori Man 



Short tiirrri Objective 



Service ProvicJcr 
(NiiiTie arid Title) 



Ac tua I - Oonp I e t i on 

^te 



b. 



Stw4tO£ IDf 

Currrnt Aa«l|na*nc_ 



eiCEfTlOHAL tDUCA'.CH ASSICJOCI»^ '$) ; 



DAir 



CAIKS 

Initial UP /_ 

Curifni.trp / 
lEP Ktvl.w L 



(Locailon / ProtrM / Or|*n list Ion / TUhi) 
tilxUb SERVICES: 



trrm to which rtOowt will pAjiti''irAtc in uisic o« vucatiohal 

tOWCATlOH. 



C^r'clfy i«q>.lr«i} «p«cl«I alda strvtos, or •;>ira<tnt) 



hour«/t of tlM SubjacC haur«/Z Ot cIm 



J Cducactgn aiit-vtiar Aiapclva 

Tk« AifTfHJ>C . E AT irP "iZf '^r 

r*ianr(a^, uu*- rdtan(ii. jr '■ .(t>'(a(« F»^<<o'7»0 
iturf*. It 

. v*luat'.r(a) 
rthai 



r a.- f S l|n«iur r 



nEHtM;kACHlc data 



Cut rent U-t.- 

Hod9»eS!icn lute 

>: SSI 



Addr eas~ 



Guardi«n/ 

NcKt-of-Kin ^- D*te of Birth_ 



Primary DisabiUl' Secondary Di.»bility: 
A 'J t ism 



"Ce rfbr a 1 (Ml yy 
L"p 1 U'psy 

Miqh btrv . iupmentd i Rink 
M*'nt 1 Ret rdat • on 



l.nj.i 1 r.t .1 1 u% Rgsidgncy 

tiigiblr liT Sfrvict'H- j9_i; _ Florida St.>tutc« Z yes~No 
Public Law "'.-eOJ /"s No 



1 . fiuc 1 J 1 WfJ r k t- r 

Ml MI'C Chairperson ' 

M. Current Residence Type; 



Recommended Residence Types; I. ^-^ 

Authorized Level of Care: bptimil CD I"t^rim jT-/ 

roster Care GrSup and RHC ICF/MR L«vel of C*re 

Hi n ima 1 A ~ ~ 

rtr>der.\tt* :B - - 

" Levvl of Care 

Intenbiv*- C 1 T . Approved /-y Mried 



I) 



DC Coordinator 



Which statCTients describe iJ:ie major '.Glatj/onships between iH^s, hab 
plans, and ATPs? 

a. 5cri00i districts and IIRS .agencies have the san^ assessment pro- 
cedures and instruments for determining a student's present level 
of perLormance. 

b. The content areas for assesatent are different for the and 
t±ie hab plan because lEPs cjoncentrate' on educationai 

while hab plans concentrate on p.rychoiogicai r nedical, cU-id other 
abi"' itative categories. ' 

c. exponents of lEPs overlap with seine ;' cOTpcnants of hab plans and 
ATPs. 

d. lEPs ruid ATPs ir aiude slTort-tcrrti objectives Too. the referenced 
subject or sk' ' i areas. 

e. lEPf^, hab plans, and ATPs all ^vc. '>al stateiperts that are ^ 
intended to exprci-ss rersonable exk-^ctations for the stucient's 
pro:;iress in a 3 2-iTbntli period. rSii 



SELF-CHECK DCRCISE 



MODULE 3 



.•\iisvv'brs to self-check: 



1. (1) develop the plan; 


5; 


a; 




(2) irtplement; 




b. 


Sep, hp. 


(3) review; 




c. 


lEP, HP 


(4) revise 




d. 


1& 


2. c 




e. 


l& 


3. Yes. Scheduling these meetings 




f . 


IP, ATP 


together helps staffs coordinate 




a. 


lEP, HP 


goals and objectives on the two 




h. 


lEP, IP, 


plans and reduces the nunter of 




J. • 


lEP, HP 


meetings for the student and 




j- 


HP 


the student's fandily. 




k. 


lEP, W 


4. c; d; f 


6. 


a. 


ATP 






b. 


lEP 






c. 


HP 
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b; 


c; d; e 



The last and possibly most irrportajit question that might have been added to 
your self-check is: "How can a knowledge of service plan components help 
teachers and other professionals ensure a P^K student *s progress in educa- 
tion and other life skills? 

The following case e>campie is a fictional representation of how one student's 
services were inproved through a sharing of information founu on service 
plans. 

C3X)RJA 



Gloria is a 5-year ^old ciii li.v/ing in a large HHS retiidential fi:cility. Her 
rrbvements are stiff ojid. spastic^ and she "i ^.as in a recliriiriq wheel chair, 
unable to care for her basic_nee.nJs. She must 'oe fed, toileted, and cdxed 
for by facjlitv personnel. She_cannot speak, so she is uiabie to let any of 
her needs_be krbvri to others. Gloria, however, will smj ie and laurjh when- 
ever her fos'zer grandparent, a f ami liar 3i.aff iTKirnber, or her parents rrom^ to 
visit her. 

Gloria was bbih \A;ith cerebral pali-y, a liisord-.-^r or .irgm-y to the braxri that 
affects the voluntary csontrol of her muscles. Because c>f the increasing 
physical care that: Gloria needed, her p:irents felt that rhey couid no longer 
care for her aciequately at home. Thius, w^'hen she was 3 vBars old, i±tey 
placed her in the residential facility. 

Gloria's parents have rronitored her personal cetre and progress on a regular 
basis throughout the last 2 years, "fhey atten^-li the semi-annual and annual 
hab plan meetings, which are regaired &y trie 3tate facility. An tJiese meet- 
ings, Gloria 'n hab plan is reviewed and re^'ised. Gloria's cijirrent plan .lists 
fer nri or itv needs and those resTOnsible for meetina those needs: 



mm 3 



1. self -care — unit staff 

2. physical therapy—physieai therapy staff 

3. nedical needs — ^medical staff 

4. educational needs — public school staff 

At age 4, Gloria began school in a cramiunity-based, public pre-school pro- 
gram for the profoundly physically and mentally handicapped. Each year the 
school has an iH' meeting v^ch is attended Jt;' Gloria's parents, a school 
district; representative, an HRS staff membtr, a teacher, a physical thera- 
pist, an occc?)ational therapist, and a speech, therapist. Gloria's priority 
educational goals for this year are a toilet training program^ a physical 
therapy progran, to prevent further physical c'eformities; an oral musculature 
program to increase proficiency in eating ^:'-.^llf; and a speech therapy pro- 
gram to develop basic and functional ecmn^v. •■:a'.ion. 

Each school terni, Gloria's teacher attend'- ±ie annual hab plan review held 
at the facility. At these meetin^t, 'She . -vic'.es facility staff with a copy 
of Gloria's lEP and reviews Gloria's progress durmg the preceding year. 
The teacher discusses specific lEP objec-'.ives ann answers any questions re- 
lated to Gloria's public school program. 

At this yc^-'s meeting, she reported^that Giorta was responding _ to her toilet 
: -aining '--'^gram with the use of a specially ac .?ted toilet chair. The 
•P;:J.er rv-,.r^ that Gloria's new skill was teing transferred to her living 

— T through access to a similar toilet chair. Cl.a indicated that Gloria 

had also improved her eating skills (she was eating diced, instead of ground, 
vegetables) and had learned to indicate "yes" and "no" t^r looking at the 
appropriate symbol attached to her arm chair. 

After f-' teacher's report, the hab plan cariiTittee determined V(^ich of 

Glori :'s new skills were iDeing carried o\^r to her living unit ard reinforced 

by facility staff. 

I 

At trie meeting- the ti^cher ].eamed that over the past year, Gloria had ex- 
perienced an addttional 10% hearing loss in her right ear. She was also 
told that Gloria's congenital lung disorder was rixjuiring increased postural 
drainage and that she had becane allergic to any type of citrus ju.ice.^ The^ 
teacher used this information to ensure that the school responded to Gloria s 
particular health, safety^ and pre ■ -antning needs. 



I m MAY NOW TAKE YOUR POSTTEST ..^T STAi^TS ON THE NEXl l^^AGE. 



ERIC 



PDSTTEST 



mDULE3 



On a separate sheet, answer these 

questions without skipping jDack 

through tip module or looking ahead 
to the answers. Then check yot:^' 
answers with those that follow the 
posttest to find out which parts 
you should review, tteview those 
parts and, for reiated information 
look in A Resource Manual for the 



I ^^""^^^5^ . ^lal Programs for Exceptional 

\^ — -T ^^^^*^^^^^ Student s , Vo 1 : 1 1 1 - J ; Interaggnc^ 

' S ervice Plans for the- Frofoundiy 

1 . Wliat are the four basic steps in developing lEPs and hab plans? 

2. Which plans require at least: 

a. annual review? 

b. semi-ann^Jal review? 

c. annual, quarterly, and rrbnthly review? 

3. When during hi^e year may lEPs be reviewed? 
A, Generally, when are HRS hab j Jaris reviewed? 

5, ICF/MRs often cx>mbine reviews of hab plans with reviews of - 

6, When changes in a client's hab plan are needed, the social wrrker 
mur..t - - . 

7, ^ic:h pl^'_ outlines the^instrijctional sequences to be followed in 
achieving the short-term objectives listed on an lEP? 

8, What is the significance of "Section of the hab plain? 

9, Which of the foitov/ing are required on b 1 nab plans? 

a. annual goals 

b. specific servicer, to be provided 

c. a tirr>e-line for tJ-ie accxirolishmiBnt of q^._ ^l- c ... . jjectives _ _ 

d. Ir^Lructional or training i^tratexgies bo he used ir accorrplj.shirig 
goals and objecLivos 

10. The hab plan muse indicate that a client has been classified as 

11. The public school iiTiplemehtatibh plan has/does hot have a reguirisd 
format . 

12. Indicate whether each statement is true ("T") or false ("F"j . 
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i). An US' lists only educational and related services; ^ r 

c. An iSP includes sections on nfcdical, dental, and nursing 
categories. _ . . _ . . 

d. The long- term goals on lEPs arid hab plans are both written to 
extend over a one-year period. 

e. An US' must include evaluation procedures. 

f. The hab plan includes statCTtDnts of the amount ot tirre a client 
will spend in different types of educationalprogr^ns. 

g. Service pleins may include information not required by law. 

h . iCF/MRs are mentioned on hab plans . _ _■ - ; _ 

i. Both lEPs and hab plans must be signed by a parent or guardian, 
j. Tfie information required for hab plans and iEPs overlap in some 

areas. . ^_ 

k. ims must provide all of the services listed on a client's hab 

plan. 

1. Only the hab plan cotTinittee chairperson, the parent or _ 
guardian, and the client are required to sign the hab plan. 

m. State and federal laws require tiiat the educational categories 
on an lEP and a hab plan be the same. 



ANSVJERS TO POSTTEST 



QBTEXTTIVE 



1. (1) develop the plai; (2) iirplCTient; 1 
(3) review; J 4) revise . 

2. a. lEP; hab plan - ^ 

b. Developmental Services hab plan; 

c. ICF/MR hab plan 

3. Any time, as long as an lEP is in effect at the 2 
beginning of the school year. 

4. Hab pl^ reviews generally are scheduled as close 2 
as possible to the anniversary date of the plan. 

5; Active Treatment Plans 2 
6; make an addendum to the hab plan. 2 
7: The inplCTentation Plan ^ 

8. Section C lists measurCTierit or skill areas 4 

that a PMH student's educational progra m wo uld 

address (e,g., basic academic skills, cuLiinunicat ion 
skills, self-care skills). The public sclKX)i iS> 
relates, to this section because it addresses the 
student's educational skills. 

9, a; b; c 

10. de^7elopr^eritally disabled ^ 

11. does not have ^ 
T.2. a. T 

b, T 

c, ,F 

d, T 

e, T 

f, F 



3 
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ANb1\fi:RS TO f-QSTfEST, CQNT. eBJECTSW 



q. T 3 

H. T >;3 
i. T 3 

I. t 4 
k. V 3 
1. F 3 

m. F- 4 
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OBJECTIVES 
Recognize or reeaU: 

1. TTie interaetive role of school and HRS distriets in the educational 
and hafe planning process. 

2. TTie nOTBs and features of alternative nftheds of cooperative plan- 
ning. 

3. TTie conditions under which different rretnsds would be wropriate. 
^. Tre advantages and disadvantages of each nBthod. 

5. Tfie requiranents for irmlaTEhtation of tPie different rethods. 

6 Practical methods of planning and scrTeduling that can fe used to 
carry out the frethods of cooperative planning. " 

7. "me contribution of cooperative agreements and data collect ion to 
cooperative planning. 



PRETEST 




^ Check your knowledge about tlie PART- 
NERS IN PlyWING objectives for MDd- 
ule 4 by writing answers to the pre- 
test, questions on a separate sheet. 

E/i Check _ydur answers against the ones 
that fdllbw the text. 

Mark the questibhs you missed arid 
L ^ your results to decide which 
partfl of Module 4 will require most 
of your time arid effort. 



QUESTIONS: 



1. 



2. 



3. 



4. 



Which PMII childreh^ enrplling in public school 
will already have a service plan? 



How might school system personnel use informa- 
tion on a new PMH student's hab plan? 

Why is it important that personnel of school 
districts, fti^, and leP/f^ eoninunicate on the 
services they provide PMH students? 



Under existing laws, rules, arid regulations/ 
which of the following methods of codE^ratibri 
might a. school district arid ari HRS district 
undertake? 

a. Orie annual meetirig to produce a cx)rnbiried 
hab plari. 

b. One annual meeting to produce a separate lEP 
and hab plan. 

c. lV?o mQ stings with cross- representation of 
school district and HRS personnel^ Th?_ 
school district meeting ^uld be held to 
produce an lEP; the HRS .meeting tc produce 
a hab plan. 

d. 'iVo meetings to develop separate service 
plans with the school district and ICRS 
•^^^aring information about .student evalua- 
tions, present "levels, and pi^ograms. 

Under which of the fblldwirigr conditions would a 
joint meeting to develop one service plari be 
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a. K high percentage of a school district's 
PMH .students live in HPS operated or 
vendbred multi-bed facilities. 

b. PMH studeSts live ±n a variety of settings 
that include foster hemes, gt-oup tones, and 
multi-bed facilities,- 

c. Itost PMH students^ receive limited HPS 
services and prograims, 

d. Public school programs for PMH students 
taXe place in one or several caters. 

^< -- 

e. The' school district enploys staffing 
specialists or program consultants who 

' chair planning meetings and serve as 
school district representatives. 



f . School district representatives are not 
administrators and ar^ hot qualified to 
(xmiit district resources. 

g. School district and HRS philosophies and 
purposes for service pl^s vary consider- 

_ _ably. ' . - 



h. Both agencies' philosophies lead to che in- 
clusion of behaviorally stated, measurable 
^ goals and objectives on service plans. 

n _ - _ _ 

V^ich of the following methods vs^uld nbst likel; 
produce the least coordinated programs for PMH . 
students? 

a. One joint ^meeting/ohe joint service plan 

b. One joint meeting/tvo service plans 

c. Two.-rfeetings with cross representation/ 
tv>RD service plans 

d. Two meetings with shared information/ 
tw3 service plans 

Which of the following might be disa<S^antages 
of a joint service ""plan meeting? 



PRETEST JTOLEa 











;a; Parents are intimidated by the large riurnber 
1 of professionals present. 


102 




b. School. and HRS personnel have difficulty 
scheduling the meeting at a mutually con- 
venient time. 


102 




c. Parents are req lired to attend. 


102 




d. School and HRS personnel have difficulty 
solving philosophical differences. 


102 


§. 


Which of the followii)g might be disadvantages 
" of two meetinga with shared information? 






a. Separate service plans may not be (XXDrdinated 
or reflect the total services the student 
is receiving. 


105 




b. Parents must attend -tv^D meetings. 


. . . .!v 

105 




c. School districts arS have ±o provide 
release tiire to personnel to attend the 
meetings. 


105 




d. Essential personnel do riot attend. 


105 




e. Sdiool and HRS personnel do riot conttiunicate 
changes in serv e plans. 


- 105 




Which of the. following cbbrdinatidri metliods would 
require the least aniDunt of planning? The most? 






a. One joint meeting/oriis service p^an 


106-107 




b. One joint itfeeting/twD service plans 


107 




c. Two meetings with cross representation/ tv^ 
service plans 


107-108 




d. Two meetings with shared informatibh/tvo 
service plans 


108 


10. 


In v^^ich instg^oes does Florida law require a_ 
written cooperative agreement between a scfcbl 
district and an district? 


112 


11. 


No statutes or agency regulatioris specify ways 

- ^— ■ 
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EREJEST 



REFERENCE PAGES 



that public school andj^ per some t^rgSto. 
ddllect data. Considering t±te lack of legal 
bases for data collection, which of the . _ 
following situations is irbst likely to exist? 

a. HRS and school systems collaborate. on data 113 
collection procedures and use sMilar 

1 methods . 

b. HRS facility staffs arid scHpol district 113 
personnei systematically collect and share 

data that are stated in measurable, - 
objective terms. 

c. Public school _and_HRS personnel use widely 113 
varying irethods of data collection that 

aire not cxDordihated. 



ANSWERS TO PRETEST QUESTIONS 

1. Those who are already clients of ffiS Developirental Services 
2! To^elp deternline the educational programs a student cjualifies 

for. _____ _ -_ _ . 

3. If they do not, the services the PMH student receives may be 
fragmented, redundant, or mutually negating. 

4. a; b; c; d ' 

5. a; d; e; h 

6. d 

7. a; b; d 

8. a; b; e 

9. least planniJ^ — d; irbst plahning—a 

10. When one or more state^perated HRS residential facxlitres wrth 
school-aged clients are located in the school district. 

11. c 
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ffTHDDS . 



TOUtE n 



Qbjeetive 1^ ReeaH .the.interaetive.rale.of sehool and HRS districts 
in the educational and hab planning process. 



E?(PLORATION, 1: Do school- and HRS personnel heed to comTunicate 
coheemihg services for PFIFI students? 



1. 


V 

What role do you play in the plaiining of educational 
services for PMH students? ^ 




2. 


What role do you play in the planning of habilitation 
services for PMH students? 




3. 


Do you think that there is a connection between educa- 
tion and the developrent of irore independent living 
for PMH students? 




4, 


Uc^ different are the needs of each P^ff! student? Do 
you believe that each student should have an 
individual plan that addresses the student's needs? 




5, 


What inpact may the absence of cximTuhicatibn -be^ 
public school and HRS personnel have on the lives of 
PMH students? 





It should be obvious enough by nc^ that local school districts and HRS 
districts have major responsibilities for PMH students and have a great 
inpact on their lives. MDst of the students are HRS clients vggre HRS 
clients before thev reached -school age. How does this fact influence 
the public school-HRG interactive role in planning? 



MODULE ^ 



A PMH Student enf oiling in public school may already have an 

individual hab plan and may i^ll have received educational services 
through HRS. 

The hab plan nray already have been reviewed and revised through ^ 
several cycler, of hab planning that generated extensive information 
about the student. 

School districts can use the ijiformation f rOT HRS along with their 
own data^ to determine the educational program for which a student 
qualifies. 

With corprehensive background Informcicion and new evaluation data ^ _ 
school personnel can effecti\7ely plan the Pm student's educational 
programs and services. 



DOCAL SCHCPL SYSTEM 



HRS 



TRP areas of respon- 
sibility for PMH 
stiidents: all educa- 
tional and related 



services 




Hab plan areas of re^ 
possibility : total 
client services 




1 




ATP areas of respon- 
sibility: _stort-term 
ob j ectives and tech- 
niques to be used in 
' reaching hab plan 
goals 




TOTAL STUDEOT 
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wiliethGr you are a teachier, a principal, cu_. exceptional student education 
adntinistrator or coordinator , social vrorker, or parent^ you have an 
investment in the progress of PMH students and_a role that involves you 
in the complex requirements for planning effective educational servxcxss 
for PMH students. 



Objective 2: Recognize the noTEs and features of alternative frfcthdcis 
of cooperative planning. 



Do you recall the different schedules of reassessment for lEPs and hab 
plans? Do you also recall the different settings of reviews? 

• lEPs are usually reviev\^ in school settings. 

• Hab plans are usually reviewed in office settings, although 
they may also be reviev^^ in residential or public school 



' • ICF/MR hab plans, along with ATPs, aire reviewed at the ICF/MR. 

^ ■ > 

•Three diffe;rent serv'ice_plans and a variety of settings for reviews 

QTierge. A schddl-aged PMH student who is also an HRS client will have at 
least two sjervice p]ans. A ' school-aged PMH student living in an ICF/MR 
will have t Jiree service plans. 

Fran this {>erspective alone, ^u mi IMst thr^ sepa- 

rate meetirigs for reviewing service plans. But, because these plans 
are intended for one stu dent, you iriight also ^cpect on^ meeting to c3e- 
yelop one i ^Bn. Is the choice of separate meetings beneficial for the 
student? ]:s one meeting beneficial for the student? Is it practical? 

Let's sirnplify the problem and think of the ATP and hab plan re- 
views as o ne rneeting (ICF/mS staffs typically review the tv\b plans at 
the ..same tiire) ; then think of t±ie public school lEP review as one not- 
ing. Now look over a::xTfce possible options. 



ONE MEETING 



TO PRODUCE 




ONE SERVICE PLAN 



m SERVICE PLANS 

(lEP srid hefe plan) 



TWO FEETINGS WITH 
CRQi3S REPRESErirATION 



1WC MEETINGS WITH 
SHARED INFORMATION 



TO PRODUCE 
TO produce" 



■m SERVICE PU\NS 



W SERVICE PLANS 
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You odUld probably think of other options^ too. But these alternatives 
arc cdnsidered to be omonq the best choices for integrative planning 
of public school lEPs and hab plans. (see chapter 4 of A Resour^ 
Manooi for tl-i e Peveloprfent a md Ev a lnat ton of Special Programs for 
^ptioml Stude nts. Vol. III-^^^^ — Interagency Service Plans for the Pro^ 
foundly Nfentally Handicapped . ) 



Wliat are the principal features of each irethod? 
from the following descriptions. 



Nfeke your own oomparisons 



ONE mnm 

TO PRODUCE 




ONE- SERVICE PLAN 

School and HRS participants 
meet with parents, students, 
and other spp^op^i^^e persons 
to create one service plan. 



m SERVICE PLANS 

Scfool system and HPS partic- 
ipants meet with parents^ stu- 
dents, and other appropriate 

persons. They develop one lEP 
to meet school district re- 
quiranehts and one hab plan to 
meet HPS requirements. 



THE lEP 



TWD-HEET1N6S WITH _ 

CROSS ^^EPRESE^^■ATI0N 

TO PRODUCE 




The lEP meeting includes HPS 
representatives in addition to 
public school personnel , par- 
ents^ the student, and others. 



THE HAB^PLAN 



The hab plan meeting includes 
a public rschool^ representa- 
tive in addition to FS^ partic- 
ipants, ^xarents, the student, 
and others. 



TW0 MEETINSS^ WITH 
SHARH) lNF0RmH9N 
TO PRODUCE 




m IE? 

'rho lEP meeting includes public 
schcxDl personnel, parents, the 
student, and others. HRS per- 
sonnel provide in fontiat ion to 
public school staffs to help 
than in planning the PMH stu- 
dent's lEP. 



THE H AB Pm 

The hab plan meeting inclades 
HRS participants, parents, the 
student, and others.. SchcxDi 
district personnel provide in- 
formation to ros personnel to 
help th^ in planning the hab 
plan and the ATP. 



VVhich of these methods has the rrast appeal for your situation? 



Objective 3: Reeognlze the eendltlens under which differeni" metheds wQuld 
appropriate. 



Different conditions require different approaches to planning. The 
following chart presents .various conditions arid indicates appropriate me- 
tl^ods.of cooperation (indicated with a>/) and rrethods that may not work as 
well for _each condition (left blank). Before you look at the .chart, make 
a list of four columns on a separate sheet of paper with the following 
headings : 



l-i 


1-2 


2X-2 


21-2 
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The nim^rs that head tJie four aolunms represent the four metliods 
of planning suggested in this irodule: 

1-1 = One mseting/one plan 

1-2 = One rreeting/two plans 

2X-2 = Two meetings with cross representation/ two plans 

21-2 = Two ineetings with shar^ inforrnation/two plans 

In each coluimi, keep a tally of the nurnber of checks__(>/)_. on the following 
chart that match the conditions in your district. For exanpie, if ^a ^ 
high percentage of your school district's PMH students are housed xn^HBS 
or veSorHDperated ntuiti-bed facilities, your paper v^uld be marked like 
this: 



1-1 



1-2 



2X-2 



21-2 



J 



If this C3ondition does riot apply 
marks - 



to your district, you would make ho tally 



RESIDENCE OF 
STUDHTS, AND 
/WIUNT 6F 
MRS SERVICES 



CONDITIONS 



HP£S OF 
PROTjR^ 



fOHEES 



1 -^ I 1-2 



A Mlgn Dercentoge of a school district's f=!*n 
students 1 Ive "in HRS operated or HRS ven*red 



injlti-bed facilities. 



PW studentTlive in a variety of settings that 
include foster hemes, group hores, aid railtl-bed 
facilities. 



A majority of the FW students receive limited HRS 
sen/ ices and jirogra ns, , - 



Publ ic school progrcTB for PMH students tdRe place 
in one or seve ral cen ters 



pm prograns take place in a variety of public 
school settings throughout the district, 



2X-2 



21-2 



.1 
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MODULE U 



m£ OF 
SGHOGIt 
BJSTRiei 
REPRESENTA- 
TIVE 



AGENCY 

PHILOSOfW/- 
REQUIREMENTS 



OMDITIONS 


MET 


HGBS 


1-1 




2X-24^I-2 










1 


We school district enploys staffing sDeeialist^or 
progron consultants who chair Planning meetings 
and serve as school district representatives. 


/ 

1 


i 


School district representatives are not adninis- 
trators md are not authorized to cdrmiit district 
resources . 


— 1 




1— 

/ 


Dutn agencies pnuosopnies leoa to tne inclusion 
of behdvidrdlly stated^ medsurdble goals and 
cbjeetives on service Plans. 


si 




si 




School district and HRS reqUiranehts for service 
plan Information differ slightly. i 






4\ 




School district dhd HRS philosophies and purposes 
for service plans vorv considerably. 






i 





) 



Objective Recognize thei ddvdhtdges dhd disddvahtages of each method. 



Once ybu have examined the different conditions _that suggest different 
methods^ you will want to examine scxre of the advantages and disadvantages 
of each niethod. 

• Firsts you will find clues to help ydu make more effective use of the 
TOthcd or methods that seen agprcpriate for your district. 

• Second, you may prefer the advantages of a method that does not yet fit 
the conditions in your district. Ybu may want to explore some possible 
ways to change the conditions or ways to modify a method to make it fit the 
conditions in your district. 



Carefully study the following advantages and di^d^;^tages of each_method 
for students ard parents, 1±e school dist^ district- As 

y?^?'??^^.^^^^ ?9^^?_?^?^_^_?_^^^^^^^?^^ disadvantages that are im- 
portant to you and consider vrfiether anything could be done to reduce the 
nurrter of disadvantages you find. 



METHODS ■ ■ ■ ■ 



For sttsdents 
arx3 parents 



BNE MEETING/ONE SERVICE PLAN 



AGES 



For the school 
district 



For th^ffi^ 
district 



• Docun^tatibn _bf dcxct- 
plete proqram offering 
to meet the needs of the 
student 



• Improved cxiriTiunicat^ion 
between school districts 
and-^HRS agencies regard- 
ing prbgraitta for a given 
student 

• Fewer rreetings 

• An opportxjnity for 
parents to talk with 
all service providers 
at one tinre aiKi to get 
an overview of t±ie 
total service plan for 
their son or daughter 



• Ari opportunity to 
develop a "total ser- 
vice plan" for each 
student 

m An lEP that address- 
es ^11 the student *s 
services in detail 

• Fewer meetings (if 
sc^jooi representatives 
attend hab plan meet- 
ings) 

• Cppbrtuhities to im- 
prove ooniTTUhicatiph with 
other service partici- 
pants 



• An opportunity to 
develop a "total 
service plan" for 
each client 

• A hab plan _that_ ad- 
dresses all the cli- 
ent's services iri de- 
tail 

Fewer itfeetings (if 
IIRS r^resentatives 
attend lEP neetingsj 

m Opportxanities to 
inproye ujiinunication 
with other service 
participants 



DISADVATTAGES 



• Possible intimi- 
dation at the service 
plan meeting caused 
by the participation 
of a large number of 



• Difficulties in sched- 
uling meetings with ffi^ 
at mutually convenient 
tiines. 

• Creation of a lengthy 
service plan cbhtaihing 
information considered 
to be nbh-essehtial to 
the district 

p DiffiOTlties in resolv- 
ing philosophical dif- 
ferences 



• Diffici^lties ir 
scheduling, neetii^s _ 
with school personnel 
at mutually conve- 
nient times 



• Creation of a 
service plan contain- 
ing hon-essehtial in- 
formation 

• Difficulties in re- 
solving philosophical 
differences 
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ONE riEEJING/M3 SERVIGE PLANS 



ADVAfftAGES 



For students 
and parents 



m reduced pos^^^li- 
ties for cx>nf lictfhg pro- 
grains 

• inproved ooHinunication 
with agencies 

• Fewer meetings 



• An opportunity to 
talk with service pro- 
viders together 



For the school 
district 



• Service plans tail- 
ored to acocffnnodate 
sctool district philos- 
ophy and requirements 

• Fewer meetings. Ixf 
school representatives 
also attend hab plan 
meetings} 

• Opportunities for 
opoperative planning 
with HPS ard HPS 
vendors 



For the 
district 



• Service plans tail- 
bred to HRS philos- 
ophy and requireanehts 

• Fev\^r meetings (if 
HRS representatives 
also attend lEP 
meetings) 

• C|:^rtunities for 
ddcperative planning 
with public schDol 
personnel ^ 



DISADVAhrrAGES 



• Difficulties in sched- 
uling meetings with tSiS 
at mutually convenient' 
times 

• Possible lack of cbbr- 



• Difficulties in 
scheduling rt^etings 
with public school. _ 
personnel at mutually 
convenient times 



m Possible intiinidation 

professionals present 

• F^ossibie confusion re- 
garding the provision 
of services represented 
on separate service 
plans 



dihation f 61 leaving the 
meeting 



• Possible lack_bf 
cbbrdiriation follow^ 
ihg the rreet.lng 
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m MEETINGS WITfl GROSS REPRESEm*ATION/nC SERVICE PLANS 



ADVAm"AGES 



For students 
and parents 



For the school 
district 



For tiie JERS 
district 



• opportunities fcpr 
cooperative planniriG 
with school and HRS 



• Less intimidation 
than in a 
joint meeting 



• Service plans 
specific to the heeds 
of the school dis- 
trict 

m Logistical arrange- 
ments that are easily 
handled 

• Latitude in the 
Election of the school 
district representative 



DISffl3VAm"AGES 



• Attendance r eque s ted 
at two rreetings 

• Separate dociments 
that may not reflect 
the to ta.l service s 
to the student 

• Potential lack of 
coordination _and 
continuity of pro- 
grams 

• Possible confusion 
regarding the pr^ 
vision of se£vices 
represented orf 
separate service plans 



• The heed to provide 
release time for 
personnel to attend 
the HPS meeting arri 
the added cost of pro- 
viding^ release time 



• lEP and Hab plan 
iteetings that may he 
scheduled tob close 
together or too far 
apart 

• Failure of HRS 
presehtatives to 
attend lEP meetings 

• Delayed receipt of 
current hab plan 

• EDelayed or no csan- 
muhicatidn regarding 
revisions to current 
hab plan 



• Service ^lans that 
meet the specific 
needs of the ffi^ 
district y 

r 

• Logistical ar- 
rangeniBnts that are ^ 
easily handled 



• The need to pro- 
vide release, time 
for personnel to 
attend tt^ public 
school neeting and 
the added cost of 
providing release 
tine 



• Hab plan and lEP 
meetings that may he 
scheduled too close 
together or too far 
apart 



• Failure af public 
school representa- 
tives to attend the 
haB plan meeting 

• Delayed receipt of lEPs 

• Delayed or rK> ddm- 
municatibh regarding 
revisions to current lEPs 
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m meetings' WITH SHARED INFOR*lftTIOrJ/M) SERVICE PLANS 





/WANTAGES 


- -- - 


For students 


_ _ . . . 
For this school 


For the HRS 


and parents 


district 


district 


m Opportunities to 


m Service plans ^specif ic 


m Service plans that 


participate in the 


to the needs of school 


meet the specific 


planning activities 


district 


needs of HRS 


of each agency 








• Logistical arrangenents 


• Logistical arrange- 


m Less intimidation 


that are easily handled 


ments that are easily 


than in a larger, 




handled 


joint meeting 


• Latitude in the selec- 






tion of the school 






district representative 




DISADVANTAGES 


• Attendance re^ 


• lEP and hab plan 


• Hab plan and lEP 


quired at two 


meetings that may be 


meetings that may be 


meetings 


scheduled too close 


scheduled too close 




togethier or too far 


together or too far 


• Separate ddcumsnts 


apart 


apart 


that may hot rief lect 






thiB total services 


m Delayed receipt of 


• Delayed receipt of 


of the student 


current hab plan 


current iS^s 


m Possible confusion 


• belayed or no com- 


• Delayed or no oom- 


regarding tJ^B pro- 


munication regarding 


munication regarding 


vision of services 


revisions to current 


revisions to current 


represented on 


hab plans 


lEPs 


separate service 






plans 






• Potential lack of 






coordination and 






continuity of pro- 






grains 






r 








m 


4 



Oblectlve 5: Recognize the requiraiEnts for inplanentatibri of the different 
nBthods^ ~ 

Did you decide which advantages and disadvantages are nost ^»rtant tfp you? 
Do you have a better idea now of the method you would like to see applied^ in 
your setting? If you have decided on an aF^sropriate nethod, you will still 
face sane inplenentation prcjblems. If you have not yet decided on .an appro- 
priate iTEtiiod, considering some of the iinplenentation problems you face may 
help you make your final decision. - 

On a septate sheet of paper, repeat the same colann headings you used 
earlier. 



1-1 


— T — 

1-2 


2X-2I 


21-2 











Thi§ time, keep track of the number of iitpiementatidn problens 
could be handled in your district to permit effective iinplem^T. 
method. Use the following charts, vrfiich surrmarize the major 
requirements for each method, as a guide. 

ONE f^EfSlG/ONE SERVICE PL^ 



you believe 

of each 



fvGTIVITIES 



re- 



/ 



Cbricehtrated planning required. 

School systOT and m& must analyze legal and _ 
guirements and develop procedures to ensure cotpliance. 

Both agoicies must consider: (1) qualificationi required for 

chairperson 
• (2) who will^participate 

(3) tine- frames, to be used for 
developing^ teplementing, 
and monitoring i±ie service 
plan 



MEETING 
ACTIVITIES 



Substantial cbbrdihation required. 

Participants' ocntnents and observations must be analyzed and 
synthesized into one docurnent to meet the needs of t>?o groups 
of professionals. 

Good management aiid direction of the neeting are critical for 
suc cess. - 
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ONE MEETTHSTG/ONE SERVICE PLAN 



rosiM3i7riNG ' • Each agency inplerrents t±ie joint plan according to its own 
ACTIViTiES r^§uiatory guidelines. 

• Each agency must ransider tte btJier agency's tanique require- 
ments to ensure that one ag^cy's activities will not im- • 
pinge upc^n those of the other- 



am MEETIl^/TWD SERVIOE PLANS 



PjgEMEETING • ODncentrated planning required. 

ACTIViTIES ^ ^ - ' - - 

• School district and ims :personnel must cofTTnunicate regularly 
and select cdiairpersons for the meeting, 

• The chairpersons must plan the meeting and devise ways that 
information will be shared. 



• Participants-- 

-^iscuss the student's needs and services; 

—develop a total service plan that designates service re- 
sponsibilities of each agency; and 

— develop an lEP and a hab plan. 



• Each agency follows its own iitplejTisntation procedures. 

• School and HRS personnel ooffTinunicate frequently on program 
delivery. 



™e f^SETSJGS Vnim CRDSS REPI^EOTATiavI/TWD SERVICE PLANS 



9 Each agency selects representatives to attend the meeting 
of the other agency. 

• The repres^itatives arrange a mutually agreeable tirris and 
and location for each seirvice plan meeting. 

MRRTTivr; • School district and HRS representatives attend their own 

ACTIVITIES and Sie other agency's meeting. 



ACTIVITIES 



pdST^cETI^]G 

ACTIVITIES 



PREMEETING 
ACTIVITIES 



METHOD S . . . 



ffiDULLA 



TWO ICINGS WITH'CFbSS i^PRESENTAT: SEPm.CE PlMS 

\ 



MEETING • Representatives share assesanent information, along with 

ACTiVITiES, reports on the student's background and progress. 

Each representative informs t±ie other agency of the programs 
and services the student is receiving . 

PO^mEETING • School district and HRS personnel frecjuently ccmttunicate 
ACTIVITIES regarding the student ' s .pr^ ress . 

TWO r^TINGS WITH SHARED IMDRIVEVriON/IVD SERVICE PLANS 



PREMEETING 
ACTIVITIES 



• The school district and HRS exchange service plans currently 
in effect. 

m Each agenc^ reviews both service plans- 

m Each agency schedules its own service plan meeting^ 



MEETING 
ACTIVITIES 



Each agency conducts its own service plan neeting. 

Meeting participants review both service plans and cOTpiete 
the service plan of th eir agen cy. 



POSIMEETBIG 
ACTIVITIES 



School district and HRS personnel frequently cctriTTunicate 
regarding the sttident's progress. 



Another issue related to ijiplementatidn 
or invited to attend the service plan " 
and HRS district ntust invite: 

• the student's parent (sj 

• the student, if appropriate 

• the student's teachers, therapists, 
and other direct care service 
providers \^ 

• a school district representative 

• a school district staff manber 
knowledgeable of evaluatibri pro- 
cedures (for initial service plan 
meeting) 



is the participants vfc are required 
reviews. For one meeting, the school 



the hab plan connittee chairpersbh 

the social wrJcer assigniad to the 
student's case 

others at the discretion of both 
agencies or the parents 

all service providers (for ICF/m 
clients) 
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MODUi £ U ^ 



For t>^b .rrtse tings with crbss-represeritati 
should include: 

lEP reviews : 
m a school district representative 

• an HRS representative 

• the Student's parents 

• the student, if appropriate 

• the student's teacher (s) 

• a staff person knowledgeable 
of evaluation procedures 
(for initial lEP meeting) 

• Others at the discretion of the 
parents and the school district 



1, participants at thie msetings 



Hab plan review 

• the hab plan conmittee 
chairperson 

• the HRS social worker assigned 
to the student's case 

• a school district representa- 
tive 

• direct service providers 

• a nurse representing the_ 
medical professibhals ahd_all 
other_ service providers (for" 
ICF/MR residents) 



When two rnaetings are held and written information shared between the twb 
agencies, the participants at the IS' Review would not include an HRS repre- 
sentative, nor would the hab plan review ineltKje a representative of the 
school district. 

Did you decide that your district could handle rtost of the types of iirplerreh- 
tation problems for the models you selected? If not, you may want to con-; 
sider one of the other methods. 



Objective 6; Recognize practical methods of planning and sehecJuling that 
con be used to carry out the methods of cooperative planning. 



Concentrated planning is essential for irtplementing the one meeting/one ser- 
vice plan method and the one meeting/two service plans it^thod of cooperation. 
Before ireetings are. held^ decision-makers both agencies should hold a 

planning conference at v*iich they designate tirtfes for the entire series of 
neetings and make a formal oartnitrreht to follow the schedule they have set; 
^feetihgs .involving public school administrators and staff nay need to be 
scheduled before or after school hours. In addition, the group will also 
want to: 

• Determine v*io will chaix tiie service plan it^tings 
(Oo-chairpersons may be appropriate) . 
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• betermii^ informatidn required and the individuals 
responsible for contributing this information. _ 
Similarities^ differences ^ and nuances of required 
information should be discussed so that the service _ 
plan neetings focus on infornation that is beneficial 
arid purposeful for each agency; . 

• Inform meeting particip^ts of ihfbrmatioh requireitents , 
the forin(s) to be used, and their reporting assignnents. 

• Decide on the form or fo^ to be used and the iriforma- * 
tioh to be recorded. Develop _ or collect these forms and. 
have them ready for each rreeting. 

• Odniplete as much of tiie identifying information on the 
forin(s) (the student's naite, address, program, social 
security number. Medicaid number^ and so forth) as 
possible. 

• Determine procedures for the release of steff to attend^ 
the service plaK meetings. Sc±kdo1 districts may be abie 
to use P.t. 94-142 or P.L. 89-313 funds to hire substitutes 
for teachers who attend neetings scheduled during school 
hours. 

Before ioint neetings begin, combined insewice sessions for agency staffs 
in Sip teth group! tSre av^e of current philosophical trends within 
Sir Si and tiie dther agency. Such gatherings also allow individuals to 
SlisrSifferences in philosophies and decide how to^^^J^f^l^fS^^.^ 
approaches and points of view. Designated participants in the service^lan 
nStings will alio benefit from joint inservioe training that helps 
SeSSp skills in writing goals and objectives that rteet the requirements of 
both agencies. 

Developing a single plan also requires substantial ^'^^ption^during the^ 
serviJ plan neeting, since participants V cottrents and ^^ser^tions^must be 
KSyzed and synffiesized into one docunent desigmd tom^ the neylsof two 
5Siis of professionals. An effective plan can Produced only if^me^g^ 
EtSities are well managed and directed. Each neetii^ shou^d^ start prot^^ 
S Sd on tine and the chairpersons should be^pable of facilitating dis- 
cussions, reaching conclusions, and naking reccrmendations regarding program- 
ming. iBjieip the parent feel itore comfortable and willing to participate, - - 
the chairpersons should: 

1- Pair the parent with someqiE will e^^lain what is 
happening, if this becores necessary. This person 
should be prepared to act as t±ie parent's advocate 
when heeded. > 

2. Use naite or desk tags and have participants ' introduce 
themselves . 



-110- 



lis 



ERIC 



METHODS . 



3. Avoid the use of jargon and explain terms that the * 
parent may rot know. 

4. Talk to tfie j^arent and ask participants to do the sainei 

5. Ask the parent for his or her opinion v^en appropriate; 

One or iriDre persons should be designated to record information discussed by 
participants. ensure group consensus on \^iat is being recorded, the chair- 
persons should ask that this infoinmation be read to the group at frequent 
'intervals. - 

To help ensure postarteeting coordination, co-chairpersons of the service plan 
meeting and agency administrators wxll want to: 

1. Establish a cOTimunieation syston airbng public schocrl 
teachers, agency acJriinistratbrs, and appropriate fps 
direct care staff. 

2. MDnicor the ccxnnunication system betv^eh the agencies so 
that problems or needs for changes can be quickly detected. 

3. DateriuijoB_lypw periodic dbcumeritatidh of the student's pro- 
gross will be accxDirplished. Procedures should address the 
F>urpbse> frequency, format, arid exchange of this documsnta- 
tibri. 

4. Dzitiarrriine trt^iich progrcim nt^dificat^^ can be icade by 
teachers and HRS training level staff ; decide vAiich 
changes need administrative approval and vrfiich ones need 
team meetings. 

5. Schedule periodic^ face- to- face meetings 'anbng teachers 
and direct care staff to discass students' progress, 
ooimiunication prc^iems, and F>rograin oonoerns. 

These suggestions should help you dec?;c3e oh an apprc^riate method of oobpera- 
tion for your ioeal situation. You may also want to exand^e the checklists 
on pages 83-94 of your resotrde manual. These cSiecJciists give you discrete 
steps to acxxxtplish for each method. Pages 66-82 of the resource manual 
also describe the 4 methods. of cbc^seration in a slightly different way. The 
approach taken in the manual may help ybu understand each method and select 
one that is apprbpjriate for your situation. 

You may also foresee seme obstacles that ^te in this nr)duie. 

If S3, you may want to make a list of these obstacles and bring them i:p for 
discussion with others in_your school district so that you may either solve 
the problens or modify the mi^thod you have chosen. 
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Objeetlve 7j Recognize the contributien ef cooperative agreofents dhd ddtd 
eoHeetion to cooperative pla nning. - 



HC3W can ^^u ensure and enhance agency^^Feration for service P^^^^ 
SdT>e schcol districts and HRS districts have established one or toth of the 
fol lowing: 

• formal arid inforffial cooperative agreements 

• fomal and infon.al systeiTs for sharing data on student progress, informa- 
tion on educational and training programs, and methodologies 



Section Three: 
Mutual ■ Provisions^ 



Section two; HRS 
Respon^^^^^^g^ 



1 



COOPERATIVE 
AGREEMENT 

Section One: 

School Board 

Re spoh Sibil i ties 



Chapter 79-184, FJ|^^ requ:'"GS 
OTbperative agreements betv^en 
HRS arid school ctistriets in 
\vhich HRS residential facilities 
are located. These agreerrents _ 
nay be written in any format and 
district school boards and HRS 
districts^e free to negotiate 
dutiesr i^sponsibilities^ and 
procedtares. l^pically, a co- 
operative agreeineht will contain 
three sections: 

• Section one describes what the 
school board will provide and 
be responsible for; 

_ i. 

• Section two details v^at ims 
will p)rovide and be responsible 
for; 

• Section three lists mutual 
provisions; 

Florida school districts serving residentiSf state-operated resideh 
facilities have such agreements with the approp-riate HRS districts. These 
agreonents have been negotiated priirarily i^^ school district ^oeptional 
Student Education administrators, public school principals, ahd facility 
staff. They generally define each agency's role and respbnsiisilities in 
providing , services but vary in detail. 

What kindb^ of statanents might he included i^ ^ch (X»perati\re aw^ 
See pages 96-98 in your resource manual for exanples. 

fess formal agreements may also help the t,*. agencies f^^^Jf^^g^ 
procedures. They may address the same topics as f°rmal agrean^s and^o^clu^ 
■^Stalls for attmdahce of personnel at staffings and other neetxngs, locations 
and tines of meetings, and procedures for handling field trips, tardiness, and 
absence. 
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TOULE U 



mforrnal a^eements tStroagh sa^ie cx)h^ are also a oonvenient arid ^' 

effective way. to establish oooperative agre^t^ts. individuals can wDrk but 
procedures for coordijnatirig goals and objectives, methodologies, behavior ^ 
rtHnagement, and other el^rents of a student's education, training, and care. 
For Gxanples of verbal agreements, refer to pages 99-'lG0 of your resource 
riianual. ' = 

DATA COLTJCTIC^ AND SHARING 

Teachers, therapists, arid other professionals v\*io work wi-Ui PMH staide^ 
quently use checklists or other forms to collect data on student progress. 

Wliat are the legal requirenents and for data coj^fction? The following dia^ 

grarii shows these legal requirements and their Inpact on data cxDllection systems 

AGENCY REQUIREMEOTS FOR STUDENT /CLIENT DATA ODLI^CTION ; 



PUBLIC SCHOOL SYSTEM 



HRS DEVELOPMENTM. 



HRS- 1 



Nd statutes or DOE 
regulations address 
classroom data 
collection. 
Hesponsibiiities for 
developing data 
collection systans 
typically. rest with 
individual princi- 
pals arid teachers. 



RESULT: Widely 
varying msthcds of 
data collection. 



No statutes or HRS 
.r^ulatibris require 
trairiirig specialists 
to collect data in a 
specific way. 
Facility requiranents 
vary. Annual rroni- 
toring is conducted. 



RESULT: Widely 
varying, methods of 
data collection. 



Rule 1OCF30.16(6) , 
FAC recjuiSes 
"documented evidence 
of consistently 
applied /training 
activities . " Each 
ICF /MR/ develops its 
cv«i system of data 
qollebtion arid the 
consistency^of 
reporting is mDni- 
tored by teams from 
the FS?S Office of 
Licensure and Certi- 
fication. 



F^UlSj Systenatic 
ooiiection and 
reporting of ^ta * 
stated in mea surab le, 
live terms. 



Often prograrrming procedures will also vary and _af feet the types of data 
collected. Do you renanber the exanples of conflicting physical arid pccupa-- 
tional. therapies from Nfcldule 1? .Let's look at those again > alorig with 
several more. For each situatidri> ask yourself "What might the data on 
studerit progress show?" 
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• A public school teacher is teachiiig a student to 
feed himself. HRS facility staff are feeding the 
student. 

• An HRS occupational therapist uses a special technique 
to decrease a student^ s tongue thrusting. The student's 
teacher uses tongue thrust as a rtbtbr imitation task. 

• An Ifi^ occupational therapis^uses eut-K5ut ct$>s to 
decrease the suck-swallow response in a student. The 
public school occupational therapist uses a straw 
bottle to ehcdurage sucking and swallcwihg. 

These are just a few exaiflples of conflicts that can interfere with effective 
data collection and planning for PMH stunts. Others can al^ occur, gr^ 
a^ie^ what happens to a student's progress and the data shcwuig this pro- 
gress when: 

• The hab plan and tiie & list radically different 
goals for a particular skill area, such as self-care? 

• iros and school district st£iffs do hot develop mutually 
reinforcing short-term objectives to iteet annual goals? 

• staffs use conflicting methods to reach short-term 
objectives and annual gcals? 

• Individuals working with tHe same student never ireet to 
discuss goals, objectives, nethodologies, prc^am 
rationales, and data collection? 

HOW can your sdiooi district resE^nd to these probians? One way is to expand 
camtuniration. Soire school and HRS districts use these methods: 

• School and ITOS staff nembers hold periodic conferences on 
students at the school or at another mutually acceptable 
location. 

• Teachers provide l^/m staff with narrative progress . 
reports on students who live in the ICF/MR. 

o Sctool and HRS personnel periodically exchange information 
and data', either verbally or in writing. 

• public saiooi therapists visit their HRS rounterparts, and 
vice versa, ftiey use these visits to discuss students 

ti^ij- i-.-^ 4-^ /^«nrsrio<-t-a+-(= TTfathnds . activities > 
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aiibw individuals to discuss met±iodoiogies , data ooiiection, 
and data sharing. 

♦ 

You have many bptioris for building, irbre effective planning systems for the 
education and developrrent of PMH students. You may also think of other 
options ryot presented in this irbdule or in your .cjbrrpahibn resource manual. 
But ybu_ ^ have choices . You have, a lot of f reedcxn within the constraints 
of the legal requirements faced by scfcbl districts and HRS. So, g^bd luck 
in your plahhihg for PMH students. 



SELF^CHECK EXERCISE 




Write your ansv«rs to ttiese questions 
on a sefxirate sheet. Qieck your 
answers with those that cortie after 
the questions. 



The role of public school persbhhel in the develcpiisnt and irtple- 
rrentation of lEPs and hab plans is ocriplex. Which of the follow- 
ing v\3Duld be nost likely to ehddurage studient progress? 

a. IVsachers and therapists consider only the student's academic 
skill levels in planning the educational services for the 
student. 

b. Public school staff obtain information about^sta 

' care, and services f ran HR3 and use this information to help 
them plan the educational services for a Fb^M stodent. 

c. School personnel who work with a P^^ student participate in 
meetings to change goals and objectives oh a student's lEP. 

d. Public school teasers and therapists keep data recsDrds on 

studoit progress for use in writing annual goals and short-term 
objectives. 

For each of the following statorents, write 1-1 > 1-2^ 2X^2^ or 
2i-2"oh your paper to indicate which cbbrdinatioh method aji^lies. 



SELF-CHECK EXERCISE 



3. 



b. Both agencies participate in cohcehtrate<a praneeting cdordiiia- 
tibri. At the service plan meeting, participants develop one 
document that meets the needs of bDth agencies. Each agency 
iiTplarferits the plan according to its own requirettents. 

c. PreiTiseting activities include the selection of co-chairpersons. 
At the meeting, a total service plan is first developed, then 

a public school lEP and an SRS hab plan. 

d Each agency selects representatives to attend the meeting of 
the other agency. Both school district and HRS staff martjers 
attend their and the other's meeting. After the meeting, 
school district and HRS personnel frequently connuincate re- 
garding the student's progress. 

For each condition listed below, write 1-1, 1-2^ 2X-2, or 21-2 to 
indicate which model (s) might best be used under that condition. 

a. A high percentage of a school district's PNH students live in 
ffiiS-operated or HRS-vehdored multi-bed facilities. 

b. PMH students live in a variety of settings that include foster 
hemes, group hctnes, and multi-bed facilities. 

c. A majority of PMH students receive limited HRS services and 
programs . - 

d. Public school prograns for PMH students are held in one or 
several centers. 



e. Educational programs for PMH students take place in a variety 
of public school settings thrbugfeut the district. 

f. The school district enploys^taffing ^secialists or program _ 
consultants v*io chair lEP meetings and serve as school district 
representatives . 

g. SclTOol district representatives are not administrators and are 
rrot authorized tb ccrrnit district resources. 

h. Both agencies' philbsbphies lead to the inclusion of tehavibr- 
ally stated, measurable goals and objectives on service plans. 

i. School district and HRS requif anehts . f or service plan inforrtia- 
tibn differ slightly. 

i. School district and HRS philosophies ^d purposes for service 
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4. For each aavantage listed below, write 1-1, 1-2, 2X-2; or 21-2 to 
indicate the method (sj rtipst likely to produce that advantage. 



a. An opportunity to develop a "total" service plan for the 
student. 

b. Face-to-face contact between school and HRS personnel. 

c. Fewer meetings for the student's parents. 

d. Easily handled logistical arrangCTients. 

e. HRS_ hab plans and public school lEPs meet t±ie specific needs of 
each agency. 

f . The development of a nbh^cbhtradictbry program for the student. 

g. C^portunities for school district arid HRS staff to cxxDperatively 
plari a PMH student's ptrbgfam. 

5. Write 1-1, 1-2, 2X-2, or 21-2 to indicate which method(s) of 
cooperation would be irost likely, to produce the following dis- 
advantages. 

a. Parents may be intimidated by the large numlDer of professionals 
who attend the meeting. 

b. The school district and_ may find it diffic^alt to schedule 
meetings at mutually agreeable times. 

c. Each agency may not receive the other *s service plan in time 
for its review. 

d. The school district must provide release time for teachers or 
other school personnel to attend the meeting. 

e. No face-tb^face COTiTTuriicatibn between school district arid HRS 
personnel takes place. 

f. IE? arid hab plari gbals rriay ribt be oOTplerheritary or may cbriflict. 

g. School systerri or HRS risprissisritatives may riot be able to attierid 
meetings. 

h. Philosophical differences may cause conflicts. 

^* 9?_^^_i^-^-^9^?^9 represent practical methods for planning 



all agencies serving the student. 

b. Notify ^propriate persons in both agencies vdien the service 
plans heed irodificatidn. 

c. Onc^ the service plans for a student have been developed^ 
oomminicatg heeds for changes only to the parents. 

d. Review annual goals and other inforrnation provided on the . 
student's lEP and hab plan. 

7. Cooperative agre^fents bet^^^ school district and ms personnel 
may be in the form of: 

a. cooperative agreeinents 

b. letters of agreement 

c. verbal agreements 

d. formalized, v^itten agreen^ts 

8. ' Which of the following issues are Usually addressed in cooperative 

agreements? 

a. responsibilities of the school bDard 

b. responsibilities of HRS 

c. attendance of personnel at ireetings 

d. teaching and training methods and activities 

9. How does the sharing of data on PMH students' progress help in 
planning services for the student? 



1. It doesn't help because school district and HRS requiranents 



\ are so different. 



\ 



b. It can reveal discrepancies in teaching procedures that iriay 
affect the student's progress. 



c. it can help schbol district and HRS staff r< 
expand ocrrinunicatibh on PMH students. 




SELf-CHECK.E3^ERCISE 



Answers to Module 4 self-check: 



1. 
2. 



b 
a. 
u. 
c. 
d. 
a. 
b. 
c. 
d. 
e. 
f. 



5. 



21-2 
1-1 
1-2 
2X-2 

1-1;. 

2X-2 
21-2 
1-1; 



1-2 



1-2; 21-2 
2X-2; 21-2 
1-1; 1-2; 21-2 
g; 2X-2; 21-2 
h; i-i; 2i-2 
i; i-i; 2X^2 
j; 2i-2 

a; 1-i 

b. 1-1; 1-2; 2X-2 

c. 1-1; i-2 

d. 21-2 

e. 1-2; 2X-2;. 21-2 

f. 1-1; 1-2 

g. 1-1; 1-2; 2X-2 



6. 
7. 
8. 
9. 



a. 1-1; 1-2 

b. 1-1; 1-2; 2X-2 

c. 21-2 



d. 
e. 
f. 



h. 



lEll 1-2; 2X-2 
21=2 



21-2 

1-1; 
1-1; 

a; b; d 

a; b; c; 

a; b; c 
b; c 



1-2; 2X-2 
1-2; 2X-2 
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FUially, the most iirpbrtarit question you mxght hav-e answered 
check for I^ule 4 is: "How will the thorough inplenentation of an appropri- 
ate method of cooperative planning affect. PMH students? Tou already know 
the answer — 



TRIS 



i 




NOT THIS 




? 



vnii MfiY NOW TAKE THE REAL-LIFE TEST FOR raUtE'i* BY M)RKING CW MLDl^ 
^RE ffFKTI^MQDEL OPERATIVE PLANNING IN YOUR OWN SCHOOL DISTRICT. 
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Topical Manuals 

-— - Volume III-As ^ indlvlduai Edacationai Programs ? 1980, 

Volume III-Br Evalaating the Non-English Speaking Handicapped^ 1982. 

Volume lil-C: Mediation and Bae Process Procedures, 1982. 

Volume III-D; Maintaining Education Records of Puplis and Adult Students^ 1982, 

• Volume III-E: Alternative Communication Systems for Non-Vocal Students, 1982, 

— — Volume III-F: Eicctronic-Communication Devices for VisuaHy Impaired Students ^ 1982. 
— - Part 2: Computer Accessibility for the Vistiaily Impaired, 1983, 

— — Volume III-G: Alternative Delivery Systems for Homebound/Hospltalized Students, 1982. 

Volume Ili-H: Supplement User^s Guide AAMD ABS-PSV, 1981, 

Volume III-I: Computei^^Assisted Instruction and Support for the Handicapped; Interim 

-R eport , 1982. 

^^-^ Volume III-3: teterag^cy Service Plans for the Profoundly Mentally Handicapped^ 1983. 

Part 2; Partners InJ^Janning; A Piannjng Guide, 1983, 

Part 3; Partners in Planning^- A Participant's Manual, 1983, 

Training Manuals 

Volume rv*-^ A: Training Manual fot^5chool Bus Drivers Transporting the Handicapped,^ 1982, 
Volume IV-B: A Training Manual tor ^Teachers of the Homebound/Hospita^ized Student^ 1980, 

Volume IV-C: A Training Mihualioj^the-Deyelopmeht of a Home/School Information System^ 

— 1983. , ^ 

Vblurne IV-D: Educating Parents of the Severely EmotionaHv Disturbed^ 1983, " 

2 Part 2i An Annotated Bibliography, 1983. 

^ Volume IV-E: Management of Eligit^ili4^and Placement Processes , 1983, 

V- 

Vblume IV-F: Parent Involvement Program for Emotionally Handicapped Students^ 1983, 

_^ Volume IV-G: Positive Dlscipline ^Eo^ Exceptional Students, 1983, 

Curriculum Planning Resources 

Volume V-A; Curriculum Planning Resource Manual for Developmental Skills and Commum^ 
• cation Skills; Hea4^ingJ[mpairedt- Deaf and Hard of Hearing , 1977, 

Volume V-B: MODELL; Music o i-^^ama to Enhance Language Learning, 1982, 

VAi..rr%^ v.r. Aff^/- tl \ /A riirri r ii ium- for Secondary Emotionally Handicapped Students^ 1983. 
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